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This study explores a turath-based model for Islamic education policy analysis t
a case study at MTs Mazroatul Huda Karanganyar, Demak. The study is motiv:
the growing concern over moral degradation among students in the digital era
urgent need to strengthen value-based Islamic education. Although classical
texts (turath) have historically played a central role in shaping students' mo:
spiritual character, their integration into contemporary educational policy and l¢
practices remains underexplored. Therefore, this research aims to analy
instructional strategies used in teaching turath texts, identify the cha
encountered in the learning process, and formulate practical solutio
strengthening the internalization of aqidah and akhlak values among studen
research employs a descriptive qualitative method with a case study approac
were collected through classroom observations, in-depth interviews with teach
school leaders, and supporting documentation. The findings indicate tt
integration of traditional learning methods, particularly sorogan and bandonga
modern pedagogical approaches can effectively support the internalization of
values among students. However, several challenges were identified, including
Arabic language proficiency, students' learning motivation, and restricted instrt
time. To address these issues, the institution implemented several strategies, inc
teacher professional development, interactive learning methods, and s
collaboration with parents. This study highlights the importance of a holistic l¢
model supported by continuous evaluation in developing Islamic education that
relevant and responsive to contemporary challenges. The findings contribute
development of a conceptual framework for integrating turath-based learni
Islamic education policy and practice.
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Penelitian ini mengeksplorasi model berbasis turath untuk analisis kebijakan pendidike
melalui studi kasus di MTs Mazroatul Huda Karanganyar, Demak. Penelitian ini d
oleh kekhawatiran yang semakin meningkat terhadap degradasi moral di kalangan sisu
digital dan kebutuhan mendesak untuk memperkuat pendidikan Islam berbasis nilai. M
teks-teks Islam klasik (turath) secara historis memainkan peran sentral dalam mer,
karakter moral dan spiritual siswa, integrasinya ke dalam kebijakan pendidikan kont:
dan praktik pembelajaran masih kurang dieksplorasi. Oleh karena itu, penelitian ini be
untuk menganalisis strategi pengajaran yang digunakan dalam mengajarkan teks-teks
mengidentifikasi tantangan yang dihadapi dalam proses pembelajaran, dan merumuska
praktis untuk memperkuat internalisasi nilai-nilai agidah dan akhlak di kalangar
Penelitian ini menggunakan metode kualitatif deskriptif dengan pendekatan studi kast
dikumpulkan melalui observasi kelas, wawancara mendalam dengan guru dan pe
sekolah, serta dokumen pendukung. Temuan menunjukkan bahwa integrasi

pembelajaran tradisional, khususnya sorogan dan bandongan, dengan pendekatan pe
modern dapat secara efektif mendukung internalisasi nilai-nilai Islam di kalangar
Namun, beberapa tantangan teridentifikasi, termasuk keterbatasan kemampuan bahas
motivasi belajar siswa, dan waktu pembelajaran yang terbatas. Untuk mengatasi mas
lembaga tersebut menerapkan beberapa strategi, termasuk pengembangan profesiorn
metode pembelajaran interaktif, dan kolaborasi yang lebih kuat dengan orang tua. S
menyoroti pentingnya model pembelajaran holistik yang didukung oleh evaluasi berkel
dalam mengembangkan pendidikan Islam yang relevan dan responsif terhadap tar
kontemporer. Temuan ini berkontribusi pada pengembangan kerangka konseptua
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mengintegrasikan pembelajaran berbasis turath ke dalam kebijakan dan praktik per
Islam.

INTRODUCTION

The rapid development of the digital era has significantly transformed various
aspects of human life, including technology, communication, economics, and education.
These changes have reshaped the paradigm of learning, encouraging the adoption of
more innovative and interactive approaches to enhance educational effectiveness in
response to contemporary challenges (Sarkowi, 2024; Utomo, 2023). In the context of
Islamic education, the acceleration of globalization and digital technology has also
influenced the moral orientation and behavior of younger generations (Badawi, 2025;
Syaifulloh, 2024). Various social phenomena indicate a growing concern regarding
moral degradation among students, such as bullying, declining discipline, and
weakening values of politeness. This condition highlights the urgency of strengthening
moral education rooted in Islamic values as a foundation for character formation.
However, the implementation of Islamic Religious Education (PAI) in many madrasahs
still faces several challenges. Internally, limitations in educational facilities and the
varying quality of educators who are not yet fully aligned with the demands of twenty-
first-century learning remain significant obstacles. Externally, globalization,
technological development, and competition with public schools further complicate the
effectiveness of Islamic moral education (Ramadhan & Hartati, 2023). (Sa’datul Marwah,
2023). (Husni, 2011). Moreover, the teaching of classical Islamic texts (kitab turats) often
remains dominated by a lecturer-centered approach, positioning teachers as the primary
source of knowledge and limiting students' active participation and critical engagement
in the learning process (Jihan, Ismaya, Kurdi, Sudarwati, & Kurdi, 2023). As a result,
Islamic Religious Education is sometimes perceived merely as a complementary subject
focused on normative religious knowledge rather than as a transformative process for
character development.

Several previous studies have examined the internalization of Islamic
educational values in different educational contexts. (Mahdia & Aisyah, 2024)
demonstrated that the internalization of Islamic values through teaching methods such
as lectures, discussions, exemplary stories, and habituation contributes positively to the
formation of students' religious character and integrity. Similarly, (Manshuruddin,
Tumiran, & Yunan, 2021) found that character education in modern pesantren is
implemented through the integration of curriculum, institutional culture, and
extracurricular activities, supported by approaches such as discipline, guidance, and
continuous habituation (Fajri, Ardianto, & Sholihah, 2025; Martanti, Nurkaenah, &
Sholikhin, 2026). Another study (Achadah, Wahidmurni, & Yasin, 2022)analyzed the
internalization of religious character values using Muhaimin's theoretical framework,
which includes three stages: value transformation, value transaction, and
transinternalization. Their findings indicated that these stages were effective in shaping
students' religious character in the school environment.

Despite these contributions, most previous studies focus on general pedagogical
methods or on educational settings such as modern pesantren and elementary schools.
Consequently, limited attention has been given to the role of classical Islamic texts as the
primary learning source within formal madrasah education. In fact, kitab turats
represent a significant intellectual heritage of classical Islamic scholarship,
encompassing disciplines such as tafsir, hadith, theology, jurisprudence, and Sufism,
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which collectively form the ethical and spiritual foundation of Muslim character (Hadisi
et al., 2025; Madkan, Mumtahana, & Ardianto, 2025; Mujahid & Fajrina, 2023). The long-
standing tradition of studying kitab kuning in pesantren has demonstrated its
effectiveness in shaping students' moral character and commitment to Islamic values.
Furthermore, pesantren affiliated with Nahdlatul Ulama continue to preserve the
teaching of classical texts as a foundation for transmitting authentic Islamic teachings
while maintaining adaptability to contemporary social challenges (Pratama &
Nurhakim, 2023). Nevertheless, scholarly discussions on how these classical texts can be
integrated with modern pedagogical strategies within formal madrasah systems remain
limited. This gap indicates the need for further research that explores innovative models
capable of bridging classical Islamic intellectual traditions with contemporary
educational approaches.

Based on this context, the present study aims to analyze the learning strategy of
a turats-based educational model implemented at MTs Mazro'atu Huda Karanganyar
Demak. Specifically, the research seeks to identify the pedagogical strategies used in
teaching adab through classical Islamic texts, examine the challenges encountered
during the implementation process, and explore the solutions adopted by the institution
to overcome these challenges (Fahmi, 2021). MTs Mazro'atu Huda was selected as the
research site because it represents a madrasah that actively integrates the teaching of
classical Islamic texts with character education rooted in the principles of Ahlussunnah
wal Jama'ah (Aswaja). The madrasah emphasizes the development of students who are
religiously committed, morally upright, and academically competent through the
integration of religious learning and academic activities (Maskanah, Rifa’i, Nuriyah, &
Afwadzi, 2024). In addition, the institution implements various religious habituation
programs that support the internalization of Islamic values in both academic and non-
academic settings, making it a relevant case for examining the role of turats-based
learning in contemporary Islamic education: Thorndike's theory (Thorndike, 1911) and
Skinner's (Skinner, 1938) in learning psychology. The integration of the book's postulate
as a foundation provides value legitimacy so that it becomes a part of the daily life of
students. (Saiful, 2022). The role of educators is to guide the learning process so that
students build their own understanding through appropriate guidance (Vygotsky,
1978).

This study seeks to demonstrate that turats-based learning remains relevant and
can be effectively adapted within formal madrasah education when supported by
contextual and student-centered pedagogical approaches. By applying Muhaimin's
theory of value internalization, which consists of the stages of value transformation,
value transaction, and transinternalization (Fahmi, 2021), this research proposes a
hybrid educational model that integrates classical Islamic scholarship with modern
learning strategies, including Problem-Based Learning. Such an approach is expected to
facilitate a more comprehensive learning process that connects cognitive understanding
with affective and behavioral dimensions, thereby enabling students to internalize and
practice Islamic moral values in their daily lives (Maskanah et al., 2024). Theoretically,
this study contributes to the development of scholarly discourse on the integration of
classical Islamic intellectual heritage within formal educational systems, particularly in
the context of madrasah education. Practically, the findings are expected to provide
insights for educators, madrasah administrators, and Islamic education practitioners on
how classical texts can be optimized as a pedagogical resource for cultivating morally
grounded, moderate, and socially responsible Muslim students in the contemporary
era(Joyce, B., Weil, M., & Calhoun, 2015).
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METHODS

This study employs a qualitative research approach as articulated by John W.
Creswell, which aims to explore and understand social phenomena in their natural
context. Qualitative research enables researchers to examine processes, experiences, and
meanings that emerge from participants' perspectives. This research adopts a case study
design focusing on the strategy for internalizing faith (aqidah) and moral values (akhlaq)
through turath-based learning at MTs Mazro'atul Huda, Karanganyar, Demak. The
research was conducted within a defined period and emphasizes the exploration of
educational practices, learning processes, and value internalization occurring during the
implementation of turath-based instruction in the school environment. Data were
collected through several techniques, namely interviews, observations, and
documentation. In-depth interviews were conducted directly with key informants,
including teachers, school administrators, and selected students, to obtain
comprehensive information regarding learning strategies, challenges, and institutional
practices related to turath-based education. Observations were carried out to record
classroom activities, teacher-student interactions, and the implementation of traditional
learning methods such as sorogan and bandongan within the instructional process.
Documentation was used as supporting data, including school archives, curriculum
documents, teaching materials, and other relevant institutional records.

Informants were selected using a purposive sampling technique, in which
participants were chosen based on their relevance, knowledge, and direct involvement
in the learning process. The collected data were analyzed using the interactive analysis
model proposed by Matthew B. Miles and A. Michael Huberman, which includes data
reduction, data display, and conclusion drawing. This analytical process was conducted
systematically to identify patterns, categorize findings, and interpret the implementation
of turath-based learning strategies in strengthening students' faith and moral values.

RESULTS AND DISCUSSION

The results of the study show that the learning of Akidah Akhlak at MTs
Mazroatul Huda Karanganyar, Demak, contains elements of transformative learning.
The transformative learning theory put forward by Jack Mezirow emphasizes that the
learning process should not only transfer knowledge, but also encourage critical
reflection on individual values, beliefs, and experiences so as to result in changes in
perspectives and behaviors. In the context of Islamic religious education, this approach
allows students to not only understand religious concepts cognitively but also reflect on
spiritual and ethical values in daily life. Findings in the field show that the use of classical
books in learning Akidah Akhlak has a significant impact on the development of
students' affective aspects. Through a learning process that encourages reflection on
moral values in the book of turats, students not only learn the concepts of faith and
morals theoretically, but also begin to internalize them in their social behavior. Previous
research has also shown that transformative learning in religious education can
strengthen students' ethical and spiritual awareness so as to influence their attitudes and
behaviors more profoundly. Thus, the integration of the book of Scripture with a
reflective approach has been proven to be able to encourage the process of value
transformation in students.

The implementation of kitab-based learning at MTs Mazroatul Huda is also
supported by a participatory education policy model based on local religious values.
Based on research data, education policies in madrassas are developed through a
bottom-up approach that involves madrasah heads, teachers, and the education
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community in the decision-making process. The policy model is not only oriented
towards fulfilling national education standards, but also emphasizes the formation of
the religious and noble character of students. The integration of the learning of the book
of Turats in the madrasah curriculum is one of the strategies to maintain the identity of
Islamic education while responding to the challenges of modern education. This shows
that education policies in madrassas are not solely administrative, but also function as
an instrument of shaping students' character to be able to contribute positively to the
social life of the community.

One of the important findings in this study is the integration between traditional
learning methods of pesantren with modern pedagogical approaches. The main method
used in learning the book of turats is the sorogan method. This method is an individual
learning process in which students read and translate the book directly in front of the
teacher, so that misunderstandings can be corrected immediately. According to the
theory of pesantren education explained by Zamakhsyari Dhofier, the sorogan method
requires patience, precision, and discipline from teachers and students. In addition, this
method also encourages independent learning because students must prepare the
material independently before interacting with the teacher. Intensive interaction
between teachers and students in this method allows for a deeper understanding of the
content of the book while strengthening the internalization of the values of faith and
morals. As a complement to the sorogan method, madrasas also apply the bandongan
method in classical learning. In this method, the teacher reads and explains the contents
of the book to the students together. Although it is more teacher-centered, the
bandongan method is still effective in delivering complex material to a large group of
students. Educational communication theory explains that a teaching model like this
allows for the delivery of material efficiently while providing a space for discussion for
students. The combination of the sorogan and bandongan methods reflects the
integration of individual and collective learning that has long been a hallmark of the
pesantren education system.

The results of the study also show that teachers try to contextualize the values
contained in the turats book with the students' daily life experiences. For example, the
value of honesty contained in the book Ta'lim al-Muta'allim is associated with real
situations such as honesty during exams or transactions in the school environment. This
approach is in line with the theory of contextual learning and experiential learning
developed by Paulo Freire and David A. Kolb. Both theories emphasize the importance
of connecting knowledge with real experience so that the learning process becomes more
meaningful. By relating the material of the book of turats to daily life situations, students
can understand the relevance of the moral values learned and more easily internalize
them in their behavior. The internalization of the values of faith and morals at MTs
Mazroatul Huda is not only carried out through classroom learning, but also through
various religious habituation programs that are part of the madrasah culture. The
program includes prayer recitation and Asmaul Husna, congregational Dhuha prayer,
congregational Dhuhr prayer, reading the Qur'an before lessons, and muraja'ah nadzam
Alfiyah activities before learning begins.

These activities reflect the application of the concept of holistic education that
emphasizes the development of students as a whole, both in cognitive, affective, and
psychomotor aspects. Through regular habituation, students not only understand
religious values theoretically, but also practice them directly in daily life. This
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habituation strategy is in line with the principles of Islamic education, which emphasize
the integration between science and moral formation.

In addition to traditional methods, teachers also apply various interactive
learning approaches to increase student participation. The lecture method is used as an
introduction to explain the basic concepts of faith, such as monotheism, the attributes of
Allah, and the concept of ihsan. This method is effective for imparting basic knowledge
to students, especially in the early stages of learning. To increase student involvement,
the question-and-answer method is also actively applied in the learning process. This
approach is in line with constructivist theory, which views that knowledge is built
through interaction and reflection. In this context, the dialogue between teachers and
students helps students understand the content of the book text more critically. This
process is also in line with the concept of the Zone of Proximal Development, proposed by
Lev Vygotsky, explaining that interaction with teachers can help students achieve a
higher level of understanding. The group discussion or deliberation method is also
applied, especially to the superior class. In this activity, students are divided into several
groups to discuss moral cases and look for references from the books studied. This
approach reflects the social learning theory developed by Albert Bandura (Bandura,
1986), which emphasizes the importance of social interaction in the learning process. In
addition, cooperative learning theory also explains that group discussions can improve
students' critical thinking skills, social skills, and problem-solving skills.

Practical learning is also an important part of the process of internalizing the
values of faith and morals. Teachers often use demonstration methods to teach worship
practices, such as ablution procedures according to the book of figh or the manners of
eating and drinking. This approach reflects the principles of experiential learning that
emphasize the importance of learning through hands-on practice. In addition, teacher
role models have a very important role in character education. Observational learning
theory shows that students tend to imitate the behavior of figures they respect.
Therefore, teachers not only play the role of conveying material, but also act as role
models in practicing the moral values taught. This example strengthens the process of
internalizing religious values so that learning does not only stop at the cognitive aspect,
but is also reflected in students' daily behavior.
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Turats-Based Learning Strategy Model at MTs Mazroatul Huda Karanganyar Demak
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Figure 1. Turats-based Learning strategy model.

Discussion

The development of the digital era that brings changes in the behavior patterns
and value orientation of the younger generation has posed serious challenges in moral
education (jummiana, 2013). Phenomena such as the increase in cases of bullying, the
decline in discipline, and the weakening of the value of politeness show that religious
education is no longer enough if it is only oriented towards the transfer of normative
knowledge (Tuasikal, Hartoto, Prakoso, Kartiko, & Hariyanto, 2021). The background of
this research confirms that Islamic Religious Education learning in madrassas is still
often dominated by a teacher-centered approach that does not provide space for critical
reflection and meaningful learning experiences for students (Moh.Zaenudin Anwari,
2025). The results of this study show that the book-based learning approach at MTs
Mazroatul Huda Karanganyar Demak is able to answer these challenges through the
integration of traditional Islamic boarding school learning methods with a more
reflective and contextual pedagogical approach (Arif, Nasir, & Ma’arif, 2025;
Hasbunallah, Muhith, & Usriyah, 2023). The findings of the study show that the
application of learning based on the book of turats not only functions as a medium for
religious knowledge transfer, but also as a means of value transformation. This is in line
with the transformative learning theory put forward by Jack Mezirow, which
emphasizes the importance of critical reflection in the learning process so that there is a
change in students' perspectives and behaviors (Bruinessen, 1995; Zamakhsyari Dhofier,
2011). In practice, the learning of Akidah Akhlak at MTs Mazroatul Huda not only
emphasizes the understanding of classical texts, but also invites students to reflect on
the moral values contained in them in the context of daily life. Thus, learning the book
of turats functions as a medium that bridges the cognitive, affective, and behavioral
dimensions of students in the process of internalizing the values of faith and morals (Ulil
Albab, 2022).

The results of this study also show that the success of internalizing values is
inseparable from the integration of traditional learning methods, such as sorogan and
bandongan, with a more interactive modern learning approach. The Socratic method
allows for intensive interaction between teachers and students so that the understanding
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of the text of the book can be built in depth. Meanwhile, the bandongan method provides
an opportunity for students to gain a general understanding of the material collectively.
The integration of these two methods shows that the pedagogical tradition of pesantren
is still relevant in the context of modern education, especially when combined with
discussion, question and answer, and collaborative learning methods (Saiful, 2022).
These findings reinforce the view that the treasures of classical Islamic education have
great potential to be developed as a character learning model that is adaptive to the
challenges of the times (Johnson, D.W., & Johnson, 1999). In addition, this study shows
that the process of internalizing values in learning the book of Turats is strengthened
through the strategy of contextualizing values in students' daily lives (Halimatus Sabila,
2024). Teachers actively relate the moral teachings in the book to the students' concrete
experiences, such as honesty in exams or ethics in social interactions in the school
environment(Dr. Abdul Tolib, 2015).

This approach is in line with the principles of contextual and experiential
learning, which emphasize the importance of the relationship between knowledge and
real experience (Yoseph Salmon Yusuf dan Nur Ali, 2025). By connecting the material of
the book with the reality of students' lives, the moral values learned become more
relevant and easily internalized in daily behavior (Masitah, Alsa, Partino, & Madjid,
2024; Salamah, Mujiono, & Muslihun, 2025). Another finding that strengthens the
process of internalizing values is the existence of a culture of religious habituation that
is integrated into madrasah life. Activities such as prayer, reading, congregational
prayers, reading the Qur'an before lessons, and muraja'ah nadzam Alfiyah are forms of
character education practices that are carried out consistently. This habituation strategy
reflects a holistic educational approach that emphasizes a balance between students'
cognitive, affective, and psychomotor development (Darsyah, 2023). Through religious
practices that are carried out in a repetitive and structured manner, the values of faith
and morals are not only understood conceptually but also become part of students' life
habits (Kolb, 1984).

The role of teachers as role models is also an important factor in the success of
the value internalization process. The findings of the study show that teachers not only
play the role of delivering material, but also as role models in practicing the moral values
taught. This is in line with the social learning theory developed by Albert Bandura
(Bandura, 1986), which emphasizes that individuals learn through the process of
observation and imitation of the behavior of figures who are considered to have
authority or exemplary status (Andi Maggalatung Huseng, 2025). In this context, the
consistency of teacher behavior in showing religious, discipline, and social ethics is an
important factor that strengthens the effectiveness of learning the book of Turats in
shaping students' character. Overall, the results of this study show that learning based
on the turats book at MTs Mazroatul Huda Karanganyar Demak not only functions as
an effort to preserve the intellectual tradition of classical Islam but also as a pedagogical
model that can respond to the challenges of moral education in the modern era (Mi'raj,
2024). The integration of traditional pesantren methods, contextual learning approaches,
and religious culture of madrasas results in a holistic character learning model (Mi'raj,
2024). This model is able to bridge the legacy of classical Islamic scholarship with the
needs of contemporary education in shaping a generation of Muslims who not only have
a strong understanding of religion but are also able to actualize these values in broader
social life (Sari, 2025).
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The biggest obstacle in the learning process of the yellow book in
madrasas/pesantren is related to the limited Arabic language skills of students,
especially in reading bare book texts without harakat. This makes understanding
hampered and the learning process slow because teachers have to translate and explain
in detail. The theory of learning Arabic in Islamic boarding schools shows that Arabic
language skills, which include reading, writing, and understanding meaning, are the
main foundations in learning the yellow book (Sanah, 2022). An effective learning model
needs to combine a communicative approach and direct methods to improve students'
fluency and understanding of the original text, so that language barriers can be
minimized. (M. Nurman Ardiansyah, 2025).

The low motivation and interest of some students in classical books is also a
significant challenge. Students see the turats book as old-fashioned, irrelevant, and
difficult to compare with modern textbooks. Motivation theory in education states that
the relevance of the material and an attractive approach greatly affect the increase of
students' interest in learning (Slavin, 2018). Contextual education that connects classical
books with the experiences and needs of today's students can increase internal
motivation to be more enthusiastic in studying the book of Turats (M. Nurman
Ardiansyah, 2025). The limited learning time is an obstacle because the material of faith
and morals is very deep and broad, while the learning time is limited. This is in
accordance with the theory of learning management, which emphasizes the importance
of priority and focus of the material so that learning is effective and does not overlap
(Joyce, B., Weil, M., & Calhoun). Teachers need to design efficient learning strategies so
that the main values of moral beliefs can be internalized within the existing time
duration (M. Nurman Ardiansyah, 2025).

The influence of the external environment that is contrary to the moral values
taught is another obstacle factor. Exposure to social media, popular culture, and
promiscuity often shakes the values of Islamic boarding schools. Bronfenbrenner's
ecological theory highlights that student development is influenced by micro and macro
environments that interact with each other. Hence, the value of pesantren needs to be
strengthened with positive internal and external environmental support
(Bronfenbrenner, 1979). The lack of habituation support at home is also an obstacle
because not all parents understand the importance of educational consistency between
madrasah and home. Social learning theory states that consistency and reinforcement of
values in various environments are important for effective character formation
(Bandura, 1977). Collaboration between pesantren and families in habituating values is
an important solution to overcome this obstacle (Arifin, Sutama, Aryani, Prayitno, &
Waston, 2023; Hamdanah, Baharun, Najiburrohman, Thohir, & Sanjani, 2025; Ma"arif et
al., 2025; Riyan Nuryadin, 2024).

Finally, the limitation of learning resources, such as adequate references for book
translations, hinders the learning process. The availability of complete, accurate, and
easy-to-understand learning resources is the main need so that students can explore the
material well. Innovation in the provision of digital-based learning media and good
translation is needed as a support for effective yellow book learning (Ardiansyah, 2025).
In addition, another obstacle to learning the turats book at Mts Mazro'atul Huda
Karanganyar Demak is the ability to read Arabic books, which varies between students.
Some students are fluent, but there are also those who still have difficulty even reading
Arabic letters. This is in line with the findings in the yellow book learning system in
Islamic boarding schools, which show that the background of different Arabic language
skills has an uneven impact on the learning process.
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Traditional methods such as sorogan and bandongan require a sufficient basic
reading ability to understand nahwu and shorof, so students who are still weak in Arabic
need special assistance so that they can follow the lessons well (Z. Dhofier, 2011). The
strategies applied to overcome obstacles in learning the book of turats, such as the Book
of Ta'limul Muta'alim at Mts Mazro'atul Huda Karanganyar, reflect a comprehensive
and sustainable approach. First, the division of students based on reading ability and the
provision of additional programs to learn to write pegon, nahwu, and shorof in
accordance with the theory of learning differentiation, which emphasizes the importance
of adjusting methods and materials to the abilities of each student (Tomlinson, 2014).
This approach is effective in providing a strong foundation of Arabic for students who
are still weak, so that they can follow the learning of the book better by writing pegon,
nahwu shorof (Ibrahim, 2025).

The second obstacle is the limitation of teachers who are able to teach the yellow
book interactively and interestingly. Many ustadz still use the conventional lecture
method, where students only listen and take notes, which is not in accordance with the
character of today's students, who need more interactive learning. This is relevant to
modern learning theories that encourage the use of active and participatory methods so
that students better understand and are interested in learning (Z. Dhofier, 2011). This
obstacle is addressed with a teacher training strategy to adopt more modern and
attractive teaching methods, which is very important in the context of pesantren
education today.

This is in accordance with the theory of professional change and teacher
competency development, which emphasizes that improving teachers' pedagogical
abilities through training can improve the quality of learning (Darling-Hammond, 2009).
With interactive learning methods, teachers are able to arouse students' interest and
involvement optimally, such as innovating discussion methods, questions and answers,
and the use of learning media to make the learning process more effective and enjoyable
(ADIB, 2021). The third obstacle is the limited learning time, only 2-3 hours a week, while
the material of the book of turats is very broad and complex. This becomes a challenge
in internalizing values and understanding the text thoroughly. Learning management
theory suggests the need for material prioritization and learning integration to be
efficient and effective in a limited time (Joyce, B., Weil, M., & Calhoun, 2015). The
development of a curriculum that integrates learning faith and morals in various subjects
and extracurricular activities can be an effective solution to overcome these time
limitations. (Hazlina Agustina, 2019)

The solution to these problems can be done by integrating the learning of the
book of turats with other activities such as tahfidz Alfiyyah, muhadhoroh lughotil
arabiyyah, and strengthening exposure to Arabic and Islamic values holistically. This
strategy is supported by integrated learning theory that combines various aspects to
create a meaningful and contextual learning experience (Beane, 1997). The solution to
these obstacles so that it runs smoothly can be done by active communication with
parents through WhatsApp groups, home visits, and parenting sessions, which is an
implementation of Bronfenbrenner's ecological theory, which highlights the importance
of harmonious interaction between the school environment, family, and society in
shaping students' character (Beane, 1997). This approach helps maintain the continuity
of learning and the habituation of values between the madrasah and the home. (Ibrahim,
2025) In addition, conducting routine evaluations of the learning process and planning
improvements according to the principles of effective learning management that
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prioritize reflection and continuous adjustment to achieve optimal educational goals
(Ibrahim, 2025).

CONCLUSION

This study emphasizes the importance of the Islamic education policy analysis
model based on the Book of Turats as an approach that integrates classical religious
values with modern educational challenges, especially at MTs Mazroatul Huda
Karanganyar Demak. A learning strategy of the book of turats that combines traditional
methods such as sorogan and bandongan with modern learning approaches such as
Problem-Based Learning can increase the internalization of the values of faith and
morals effectively. This study finds that turats book-based learning combined with
traditional methods (sorogan, bandongan) and modern approaches (Problem-Based
Learning, discussion, and contextual learning) has a greater impact on the
internalization of students’ faith and moral values than previously expected. This
challenges the assumption that turats books merely function as a medium for knowledge
transmission and opens new discussions about their role as a transformative learning
medium.

This study reinforces previous findings on the importance of habituation, role
modeling, and social practice in character education, while also introducing an
integrative turats-based learning model that combines pesantren methods with modern
pedagogical approaches. This model enriches the field of Islamic education by bridging
classical traditions with contemporary educational needs.

This study is limited to a single research site, making it difficult to generalize the
findings. Additionally, the qualitative approach used has not comprehensively
measured long-term behavioral changes in students. Further research with a broader
sample and mixed methods is needed to gain a more comprehensive understanding.
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