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This research aims to analyze and develop a professional competency
development strategy for Guidance and Counseling Teachers' (BK)
performance at Madrasah Aliyah Negeri (MAN) Aceh Besar. This study uses
a quantitative approach involving the Principal and BK Teachers as research
subjects. Data was collected through in-depth interviews, observations,
documentation, and questionnaires. The study results show that professional
competence influences the performance of BK teachers. The development of
the professional competence of BK teachers at MAN Aceh Besar still needs
improvement, especially in the use of educational technology and innovative
approaches to student guidance. Some identified strategies include
continuous training, increased teacher collaboration, and school managerial
support. This study concludes that structured and sustainable professional
competency development is very important to improve the quality of school
guidance and counselling services. The implications of this study are
expected to be the basis for developing more effective training programs and
policies for BK teachers in MAN Aceh Besar and similar educational
institutions.
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Penelitian ini bertujuan untuk menganalisis dan mengembangkan strategi
pembinaan kompetensi profesional terhadap kinerja Guru Bimbingan dan Konseling
(BK) di Madrasah Aliyah Negeri (MAN) Aceh Besar. Penelitian ini menggunakan
pendekatan kuantitatif yang melibatkan Kepala Sekolah, dan Guru BK sebagai
subjek penelitian. Data dikumpulkan melalui wawancara mendalam, observasi,
dokumentasi, dan angket. Hasil penelitian menunjukkan bahwa ada pengaruh
kompetensi profesional terhadap kinerja Quru BK . Pembinaan kompetensi
profesional guru BK di MAN Aceh Besar masih memerlukan peningkatan, terutama
dalam aspek pengqunaan teknologi pendidikan dan pendekatan inovatif dalam
bimbingan siswa. Beberapa strategi yang diidentifikasi meliputi pelatihan
berkelanjutan, peningkatan kolaborasi antar guru, serta peningkatan dukungan
manajerial dari pihak sekolah. Penelitian ini menyimpulkan bahwa pembinaan
kompetensi profesional yang terstruktur dan berkelanjutan sangat penting untuk
meningkatkan kualitas layanan bimbingan dan konseling di sekolah. Implikasi dari
penelitian ini diharapkan dapat menjadi dasar bagi pengembangan program
pelatihan dan kebijakan yang lebih efektif untuk guru BK di MAN Aceh Besar serta
lembaga pendidikan sejenis.
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INTRODUCTION

Guidance and Counseling Teachers (BK) have a very strategic role in supporting
the development of students' potential in schools. Teachers not only assist students in
facing academic challenges, but also play an active role in guiding students to
overcome various personal, social, and career problems faced in daily life (Mahmood &
Igbal, 2018). With their involvement, students can better understand their potential and
develop skills to deal with a variety of complex situations. At the State Aliyah (MAN)
Madrasah level, especially in the Aceh Besar region, the role of BK teachers has become
increasingly crucial. This is due to an increasingly complex educational environment,
where students are not only faced with academic challenges but also the challenges of
globalization, technological advancements, and social dynamics that continue to
develop (Makarova et al., 2019; Malik, 2018; Waham et al., 2023).

The need for professional competence of Guidance and Counseling Teachers
(BK) is increasing in line with the high demands of the community to improve the
quality of education (Awalya et al., 2019; Rahim & Hulukati, 2021; Rahmat et al., 2021).
BK teachers are not only expected to have the ability to provide guidance and
counseling services effectively, but also must have a more comprehensive mastery in
various professional aspects (Anesty et al., 2022; Prilianto et al., 2020; Usman & Math,
2020). Prilianto et al. (2020) found that competency development programs tailored to
the specific needs of BK teachers can significantly improve the quality of counseling
services. These professional competencies include an in-depth mastery of tutoring
materials, a strong understanding of student developmental psychology, and the
ability to analyze various problems faced by students (Darling-Hammond et al., 2020;
de Metz & Bezuidenhout, 2018; McGill et al., 2020). In addition, good communication
skills are also a key element in the professional competence of BK Teachers, because
teachers must be able to interact with students, parents, and the school in an
appropriate and efficient way (Adams et al., 2013; Kuusimdki et al., 2019). In this
modern era, mastery of technology is also a critical component of professional
competence. Supriyanto et al. (2020) emphasized the importance of using technology in
counseling services, especially during the pandemic, where technology allowed for
more flexible and remote counseling services. BK teachers are expected not only to be
proficient in traditional counseling techniques but also to effectively use digital tools
and online platforms to enhance their services. BK teachers are expected to be able to
utilize technology in learning and counseling services, both through digital media,
supporting applications, and online platforms that allow guidance to be carried out
remotely and more flexibly (Bangkara et al., 2022; Supriyanto et al., 2020).

In Law No. 14 of 2005 concerning Teachers and Lecturers, it is stated that a
teacher must have four main competencies, namely pedagogical competence,
personality competence, social competence, and professional competence. Among
these competencies, professional competence plays a very important role in creating
Guidance and Counseling (BK) services that are effective, efficient, and relevant to
student needs (B et al.,, 2023; Suryawati et al., 2024). This professional competence
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covers various aspects, ranging from the ability to understand students' characteristics
and problems, analyze their needs, to formulate appropriate solutions through the
planning and implementation of structured and appropriate BK programs (Febrianto et
al., 2023; Markula & Aksela, 2023). BK teachers' ability to manage holistic services—
which not only focuses on academic aspects but also on students' emotional, social, and
career development—is key in ensuring that students can develop optimally (Bella
Prawita & Asyraf Bin Che Amat, 2023; O’Flaherty & McCormack, 2019). This
competency also includes the ability to innovate in creating BK programs that are
responsive to changes in the educational environment and new challenges that arise,
such as technological advancement, globalization, and social dynamics.

However, in the field, reality often shows that not all Guidance and Counseling
Teachers (BK) have adequate competence to carry out their duties optimally. In MAN
Aceh Besar, specifically, the professional development of BK teachers has been
hindered by multiple factors that limit their ability to provide effective counseling
services. Based on the results of observations made by researchers, it is known that the
development of professional competence of BK teachers in several State Aliyah
Madrasah (MAN) in Aceh Besar still faces various serious challenges. Some of the
obstacles faced include limited access to quality and sustainable training, as well as
support from schools in developing BK teacher competencies that are still not optimal.
Usman & Math (2020) demonstrated that practical, scenario-based training with real
case simulations and mentoring can significantly improve BK teachers' skills in
handling complex student issues. This condition has become increasingly complex
with the lack of facilities and resources available to support the professional
development process of BK teachers. As a result, many BK teachers feel unprepared to
face increasingly diverse and complex student problems, including psychological,
social, and career problems that require special handling.

In addition, several MANs also face challenges in an effort to improve the
professional competence of BK teachers. Although several training and coaching
programs have been implemented, there are still concerns that the professional
competence of BK teachers has not reached the expected standards. The gap between
the expected competencies and the actual skills of the teachers has led to suboptimal
BK services, as teachers struggle to implement effective guidance strategies without
proper support and continual training. Grissom et al. (2018) and Kraft et al.(2018) also
found that sustained coaching, with direct feedback, can significantly improve teacher
performance in executing their BK duties. The training programs held are often
general and not specific to the individual needs of teachers, so the results achieved are
not optimal in improving the quality of the services they provide. In addition, limited
time and opportunities to participate in training, both at the local and national levels,
are one of the inhibiting factors in efforts to improve professional competence. This
condition has the potential to hinder the effectiveness of BK services in schools, which
can ultimately have a negative impact on student development. BK services, which are
supposed to be able to help students in overcoming various problems, both academic
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and personal, are less than optimal because BK teachers feel less confident and not
fully prepared to face the challenges that exist. Without a significant increase in
competence, BK teachers may have difficulty in identifying student problems
appropriately, providing appropriate guidance, and designing effective programs to
support overall student development.

Permasalahan di beberapa sekolah MAN Aceh
Besar

ENMANA ®EMANB MANC

0%
0 0
809870 §0% 050% 859 400
75% 75%
70%mm cso,  65040% 0% 65

I I I h I I60% II 600.ISS%
Akses Dukungan Fasilitas dan Kesiapan Guru  Pelatihan Waktu dan
Pelatihan Sekolah Sumber Daya  BK dalam Kesempatan

Menghadapi Pelatihan

Masalah Siswa

Figure 1 Problems of BK Teachers in Several MAN Schools in Aceh Besar

Based on the above problems, an appropriate solution was found by optimizing
the development of professional competence, so that the performance of BK teachers
can be more effective in providing guidance and counseling services to students and
contributing to improving the quality of education at MAN Aceh Besar. By providing
professional competency coaching for BK teachers, principals and supervisors can
identify strengths and weaknesses in the implementation of guidance and counseling
programs, as well as find areas that need further improvement or development. Reba
(2022) said that the better the professional competence, the better the teacher's
performance, Conversely, the lower the professional competence of the BK teacher, the
lower the performance of the BK teacher. Herdi (2021) said that in shaping the
performance of professional counselors, facilities and infrastructure are needed, in the
form of adequate BK rooms, and also to improve the performance of guidance and
counseling teachers, a counselor must have a bachelor's background in educational
guidance and counseling. This is also in line with the research that has been conducted
by Imron et. al (2021) which stated that the development of school principals, the
development of supervisors, the provision of service fees, and training experience for
BK teachers have a significant effect on the performance of BK teachers.

This study aims to analyze the current professional competency development
strategies and to develop improved strategies for enhancing the performance of BK
teachers at MAN Aceh Besar. The implication is that this research is expected to
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provide concrete recommendations for schools and policymakers to increase the
effectiveness of professional competency coaching for BK teachers, so that it has a
positive impact on improving the quality of guidance and counseling services in
schools.

RESEARCH METHODS

This study uses a quantitative research method to determine the influence of
Professional Competency development on the Performance of Guidance and
Counseling Teachers at MAN Aceh Besar. This research is located in 3 MAN schools in
Aceh Besar. The subjects in the study are the principals, supervisors, and Counseling
Guidance Teachers of MAN Aceh Besar. The determination of the research sample uses
purposive sampling, meaning that the sample is selected deliberately based on the
relevance of the subjects to the research objectives.

The principals were chosen as they are responsible for overseeing the overall
school management and are directly involved in supporting the professional
development of the teachers, including BK teachers. Supervisors were included
because they provide direct guidance, supervision, and evaluation of the BK teachers'
performance, making them critical in assessing competency development. BK teachers
themselves are the key subjects, as the focus of the study is to analyze the impact of
professional competency development on their performance. The selection of these
subjects is therefore based on their unique roles and perspectives in relation to the
development and performance of the Guidance and Counseling (BK) teachers. By
including these three groups, the study captures a comprehensive view of the
competency development process from different hierarchical levels within the
educational system.

Data collection techniques used in the study include surveys, interviews, and
questionnaires. The survey was conducted to understand the condition of the
respondents, where the survey data would later be used to compile the outline of the
format needed according to the research problem. The survey activities include: 1)
Conducting direct observation for 10 days, observing the activities related to the
development of professional competence at the research location; 2) Conducting visits
and interviews with the informants; and 3) Studying documentation. The interview
technique was carried out to get a more complete explanation of the field findings,
particularly related to the professional competency development of BK teachers. The
documentation study was carried out to supplement the data and information obtained
from the two previous techniques, ensuring accuracy and completeness.

Finally, the questionnaire was used to gather respondents’ answers related to
the development of Professional Competence on the Performance of Guidance and
Counseling Teachers implemented at MAN Aceh Besar.

The data analysis techniques used in this study consist of both qualitative and
quantitative approaches. For the qualitative analysis, data were collected through
interviews, observations, and documentation related to the professional competency
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development process. The qualitative data from interviews and observations were
analyzed using thematic analysis. Thematic analysis was employed to identify patterns
or themes within the data, allowing for a deeper understanding of the experiences and
perspectives of the respondents. This involved coding the transcribed interviews and
field notes from observations, categorizing similar responses, and identifying recurring
themes that reflect the main challenges and factors affecting the professional
competency development of BK teachers. These themes were then interpreted and
discussed in relation to the existing literature on teacher competency development.

For the quantitative analysis, data were collected through a questionnaire
distributed to BK teachers and were analyzed using statistical methods. Descriptive
statistics were used to summarize the responses, followed by inferential statistical
techniques to test the relationship between professional competency development and
BK teacher performance. This statistical analysis enabled objective and measurable
conclusions to be drawn about the impact of professional competency development on
BK teachers' performance. The combination of qualitative and quantitative techniques
provided a comprehensive picture of the problems faced and the effectiveness of the
competency development programs implemented for BK teachers in schools.

To ensure the validity and reliability of the research findings, several steps were
taken. For the qualitative data, triangulation was used to cross-verify information
obtained from different sources, including interviews, observations, and
documentation. This method enhanced the credibility of the findings by ensuring that
the data were consistent across different data collection techniques. Member checking
was also conducted, where the transcribed interview responses were shared with the
participants to confirm the accuracy of the interpretations.

For the quantitative data, the reliability of the questionnaire was tested using
Cronbach’s Alpha to measure the internal consistency of the instrument. A Cronbach’s
Alpha value above 0.70 was considered acceptable, indicating that the questionnaire
reliably measured the constructs related to professional competence and teacher
performance. To ensure content validity, the questionnaire was reviewed by experts in
the field of education and guidance counseling, who provided feedback on the
relevance and clarity of the items. A pilot test was conducted with a small sample of
BK teachers to assess the comprehensibility of the questionnaire, and necessary
revisions were made based on their feedback before distributing it to the full sample.
The research process can be visualized with the following figure 1.
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Stage 1: Sample Selection
(Purposive Sampling)

Stage 2: Data Collection
(Surveys, Interviews, Observations)

Stage 3: Data Analysis
(Thematic Analysis, Descriptive & Inferential Statistics)

Stage 4: Validity and Reliability
(Triangulation, Cronbach’s Alpha)

Figure 2: Research Process Flowchart

RESULT AND DISCUSSION
Result
Teacher Coaching Program for Counseling Guidance in MAN Aceh Besar

The Teacher Guidance and Counseling (BK) development program at MAN Aceh
Besar is a planned and continuous effort carried out by the school to improve the
professional competence of BK teachers. This program focuses on improving the four
main competencies that BK teachers must have, namely pedagogical, personality,
social, and professional competencies. In this study, it was revealed that the coaching
program implemented at MAN Aceh Besar includes several components, such as
technical training, supervision by the principal, and supervision from school
supervisors.

The results of observations in the field prove that in terms of professional
competence, BK teachers have participated in several trainings organized by the
education office and related institutions. BK teachers at MAN Aceh Besar also began to
apply several new counseling approaches obtained from the training. However, the
application of technology is still very minimal in the implementation of guidance and
counseling tasks, especially in the management of student data and the use of digital
media for the delivery of guidance materials.

The results of observation and documentation also show several findings
including weaknesses and strengths, when viewed from the strengths including: BK
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teachers have the willingness to participate in training and professional development,
Have begun to implement several new counseling methods that are more effective,
There is already a special BK room and also two rooms of which the first room is a
group counseling room and Individual counseling. While the weaknesses are: The
application of technology in guidance and counseling is still very limited, innovations
in counseling methods have not developed optimally.

MAN Aceh Besar has a clear and structured policy framework regarding the
development of Guidance and Counseling Teachers (BK). This indicates that the school
has a serious commitment to developing the professional competence of BK teachers
through documents and written plans that guide the implementation of the coaching

program.
Table 1. Key Aspects of BK Teacher Development Policy at MAN Aceh Besar

No. Aspect Explanation
1 Existence of The availability of a written plan document serves as a
Structured Policy concrete guideline for BK (Guidance and Counseling)
Documents teacher development, including training objectives,
competency targets, and methodology. It reflects a
systematic and data-based approach.
2 Policy Integration The policy document is aligned with the overall school
with School development plan, indicating that the development of BK
Development teachers is an integral part of MAN Aceh Besar’s

educational development strategy.

3 Routine Evaluation =~ Regular evaluations of the coaching program are
for Quality conducted to ensure effective implementation and
Improvement expected outcomes. These evaluations also serve as

feedback for continuous improvement based on current
needs.

4 Implementation in The policy is integrated into daily school activities. Both
Daily Activities internal and external training provided to BK teachers

aim to bridge theory and practice, ensuring training
results are applied in counseling services.

5 Challenges in Challenges such as time and resource constraints are
Implementation acknowledged, indicating awareness of real conditions

and the importance of resource management and
adaptability to keep the program running effectively.

Overall, the policy of coaching BK teachers at MAN Aceh Besar has been well

prepared and systematic, supported by clear written documents. The implementation
of this policy seeks to be integrated into daily activities, despite facing various
challenges. The existence of regular evaluations and the involvement of various parties
shows that the school is committed to continuing to improve the quality of guidance
and counseling services, as well as developing the professional competence of BK
teachers on an ongoing basis. The principal's openness to the challenges also reflects a
proactive attitude in finding solutions for the success of this coaching program.
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The material in the coaching program touches directly on the aspects needed in
the duties and responsibilities of a Guidance and Counseling Teacher.

Table 2. Implementation Strategies of the BK Teacher Coaching Program at MAN
Aceh Besar

No. Aspect Explanation

1 Careful Planning Involves preparing an annual plan based on previous
evaluations and the identified needs of BK (Guidance
and Counseling) teachers.

2 Continuous Training Regularly = scheduled training and  workshops
and Workshops demonstrate the school's commitment to continuously

updating BK teachers' skills and knowledge.

3 Support Through Supervision serves not only as evaluation but also as
Supervision and encouragement for BK teachers to apply acquired
Mentoring knowledge and skills in practice.

4 Evaluation for Program evaluations are conducted at the end of each
Continuous semester to promote continuous improvement based on
Improvement the feedback received.

5 External The participation of BK supervisors and the education
Involvement office indicates that the school seeks legitimacy and

additional support beyond its internal resources.

6 Collaboration with Collaboration offers BK teachers opportunities to share
Other Schools experiences and learn from best practices in other

institutions, expanding the impact of the coaching
program beyond one school.

Assessment of the Professional Competency Development Program on the
Performance of BK Teachers at MAN Aceh Besar

Before the t-test is carried out, a normality test is first carried out. The normality
test aims to find out whether the data population is normally distributed or not. The
data is said to be normal when the level of sig. > 0.05. The results of the normality test
can be seen in the following table.

Table 3 Normality Test
Sig. (2-tailed)
Kolmogorov- . 470
Smirnov Z

In the table 3 of the results of the normality test of one sample
kolmogorovsmirnov, the value of sig. = 0.470. This indicates that the data is distributed
normally. So that the data can be used for the t-test.

To find out if there is an influence of the professional competency development
program on teacher performance at MAN Aceh Besar, a t-test is carried out. The basis
for taking the t-test is seen from the sig value. (2- tailed) < 0.05 which means there is a
significant difference between the two, and vice versa. The results of the t-test can be
seen in the following table 4.
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Table 4 T-Test Results
t Sig. Decision
3.110 .003 HO rejected

Based on the SPSS table above, the significance value (sig) is known. It is 0.003 <
probability of 0.05, so it can be concluded that HO is rejected and Ha is accepted, which
means that there is an influence of professional competence on the performance of BK
teachers.

Furthermore, a determination coefficient test was carried out where the
determination coefficient value or R Squere (R2) was used to find out how much the
percentage of influence between variables was. The results of the determination
coefficient test can be seen in the following table.

Table 5 R Test
Type R R Square
1 ,867 0,754

To find out what percentage of the influence of these variables is, the result is
multiplied by 100% (0.754 x 100% = 75.4%). Thus, this research model has an influence
of 75.4% while the rest is influenced by other variables that are not included in this
study. In other words, the hypothesis in this study is accepted which can be concluded
that there is an influence between professional competence and BK teacher
performance.

These results are also supported based on observations that have been made
where school principals have an important role in supervising, monitoring, and
assessing the implementation of the Teacher Guidance and Counseling (BK) coaching
program at MAN Aceh Besar. The principal assessed that the implementation of the
BK Teacher development program at MAN Aceh Besar was on the right track, but still
needed some improvements. By increasing the frequency of coaching, deepening the
material, and strengthening monitoring and evaluation, the principal believes that this
program can be more effective in developing the professional competencies of BK
Teachers to meet the needs of students and the ever-evolving educational challenges.

From the results of the principal's observation regarding the assessment of the
implementation of the BK Teacher training program at MAN Aceh Besar, it can be
concluded that:

Good Planning: The principal saw that the BK Teacher training program had
been well planned, with relevant materials and in accordance with the needs of the BK
Teacher's duties. This shows that the school realizes the importance of developing the
competence of BK teachers and has made efforts to provide useful training

Involvement and Enthusiasm of BK Teachers: The principal observed the active
involvement and enthusiasm of the BK teachers during the implementation of the
program. This shows that BK teachers welcome this coaching program and feel that the
material provided is beneficial for them. Active involvement also indicates that the
coaching program has successfully motivated BK teachers to develop their skills.

Frequency and Duration of Coaching Constraints: Although in general the
principal considers this program to be running well, there are obstacles identified
related to the frequency and duration of coaching. This program is not held regularly,
only lasts one to two times a year, and with a short duration. This is a concern for
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school principals because training that is limited in time and rarely carried out can
hinder the development of deeper competencies. Thus, an increase is needed in terms
of frequency and duration to make this program more effective.

Program Effectiveness and Monitoring: The principal also assessed that this
program was quite effective in improving the ability of BK teachers to handle students.
However, he emphasized the importance of a better monitoring and evaluation process
in order to measure the impact of the program on an ongoing basis. More structured
monitoring will help in ensuring that the competencies taught are actually applied in
the field.

In addition, the assessment of the professional competency development
program for BK supervisors and teachers was also carried out for BK teachers in 3
MAN schools in Aceh Besar. The results of interviews with supervisors stated that the
coaching program has been running well, although there needs to be an increase in the
frequency and completeness of resources to support its effectiveness. Observations
show that a clear program structure and full support from the principal contribute
positively to the implementation of coaching. Although the methods applied, such as
practice-based training and discussion, have proven to be effective in improving the
competence of BK teachers, there are still obstacles such as time limitations and low
frequency of implementation, only once to twice a year. BK teachers also
acknowledged the relevance of the material provided in the training, but hoped that
the duration and frequency of coaching could be increased to gain a deeper
understanding and optimal practical experience. The evaluation process carried out
through active monitoring by supervisors creates constructive feedback, so that it can
increase the effectiveness of the program and encourage the improvement of BK
teacher performance in the field. The results can also be seen in the following figure.

Hasil Analisis Program Pembinaan Kompetensi
Profesional Guru BK

a
3 3 3 3 3
Keterlibatan Ketikutsertaan  Relevansi Evaluasi Keefektifan  Kinerja Guru
dalam dalam Program Materi BK Meningkat

perencanaan

Figure 3. Evaluation of the Implementation of the Development Program

Based on figure 2, it can be concluded that the implementation of the coaching
program obtained a good category which can have implications for improving the
performance of BK teachers. Professional competency coaching includes training, skill
development, and relevant knowledge, which contributes to improving teachers'
ability to provide effective guidance to students.
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Table 6 Indicators of involvement in planning for counseling teachers

No Specific Indicators Description of Findings Score

1 BKteachers are involved in Some teachers are invited to 3

developing training needs express their needs, but not all are
active.

2 The guidance counselor teacher =~ Only certain teachers are directly 3
participates in the coaching involved in planning meetings
program planning meeting

3 BKteachers are given the Suggestions are accepted but not 3
opportunity to give suggestions  all are followed up
on the activity plan

4  Two-way communication Communication is ongoing, but 3
between organizers and less intensive and not all teachers
counseling teachers during the get complete information
planning stage

5 Teachers feel responsible for the  Some teachers feel involved, but do 3
success of the program from the = not feel they have full
beginning responsibility

Table 6 shows the results of the analysis of the professional competence
development program for counseling teachers on the indicator of involvement in
planning. In general, the involvement of BK teachers in program planning is still
limited, with a score of 3 on each indicator indicating participation, but not fully
optimal. First, some BK teachers were invited to express their training needs, but not
all actively participated. Second, only some BK teachers were directly involved in the
coaching program planning meeting, while others did not participate. Third, although
suggestions from BK teachers were received, not all suggestions were followed up.
Fourth, there was two-way communication between the organizers and the counseling
teachers during the planning stage, but the intensity was lacking and not all teachers
received complete information. Finally, although some teachers felt involved in the
program, they did not feel fully responsible for the success of the program.

Table 7 Indicators of participation in the program

No Specific Indicators Description of Findings Score
1  The counseling teacher 3
. 6 Most teachers follow the program

participates in all program from start to finish
activities
2 BKteachers are active in . . 4
. . ;M Teachers are quite active, although
discussion or question and . .
. not all participate consistently
answer sessions
3  The counseling teacher's o . 4
18 . Attendance rate is high, with only
attendance in each training
o L a few absentees
session is maintained
4 The counseling teacher shows Most teachers showed enthusiasm 4
enthusiasm during the program  in each session
5 The counseling teacher applies Some teachers have started to 3

the results of the program in
daily activities

apply the training materials at
school
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Table 7 illustrates the results of the analysis of the professional competence
development program for counseling teachers on the indicator of participation in the
program. In general, the results show a good level of participation, although there are
some areas that still need to be improved. Most counseling teachers participated in all
program activities from start to finish, although there were some who were not
consistent in participating in discussion or question and answer sessions. Attendance
at each training session was very good, with only a few absentees. In addition, the
majority of BK teachers showed high enthusiasm throughout the program, reflecting
their engagement in each session. However, although some teachers have started to
apply the training materials in their daily activities at school, this application has not
been completely evenly distributed, with some teachers still in the early stages of
applying the program outcomes.

Table 8 Material Relevance Indicator

No Specific Indicators Description of Findings Score
1 Training materials are in Materials are quite appropriate, but
accordance with the needs of there are still topics that do not 3
counseling teachers in the field touch on specific needs
2 The material presented is Some materials are very relevant,
relevant to the problems often especially those related to student 3
faced by counseling teachers cases
3 L. . The material is relatively easy to
Training materials are easy to .
. understand and can be applied 3
understand and applicable . .
immediately
4 Case examples and field studies Cas? examples are adapted to
. reality, although not all are 3
are relevant to real conditions .
contextualized
5 The material supports the
development of professional The material is considered helpful 3
competence of counseling in improving professional skills

teachers

Table 8 shows the results of the analysis of the professional competence
coaching program for counseling teachers on the material relevance indicator. Overall,
the training materials provided were quite relevant to the needs and conditions in the
field, although there were some shortcomings. The materials presented are generally in
accordance with the needs of counseling teachers, but there are still topics that do not
fully respond to their specific needs. Some materials were considered very relevant,
especially those related to student cases, although there were other materials that were
less relevant. The training materials are also relatively easy to understand and can be
applied immediately by the teachers, but it is possible that some of the materials need
further adjustments to make them more applicable. The case examples and field
studies provided are quite relevant to real conditions, although not all examples fully
reflect the situation in the field. Overall, the training materials are considered to
support the development of counseling teachers' professional competencies, although
some areas can still be improved to be more in-depth and in line with the challenges
faced in schools.
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Table 9 Evaluation Indicators

No Specific Indicators Description of Findings Score
1 Thereis an evaluation at the end  Evaluations are conducted, but are
of the program to assess not yet comprehensive for all 3
participants' understanding participants

2 Evaluation is conducted in a . .
Evaluation structures are in place,

systematic and structured but not fully implemented 3
manner

3  Participants are given feedback ~ Some participants receive 3
on the evaluation results feedback, but not all

4 Evaluation covers both Evaluations tend to be more 3
theoretical and practical aspects  theoretical than practical

5 Evaluation results are used for No significant use of evaluation 3
future program improvements results for development

Table 9 shows the results of the analysis of the professional competence
development program for counseling teachers on the evaluation indicator. In general,
the evaluation conducted in this program shows quite good results, but there are still
some areas that need to be improved. Evaluation is conducted at the end of the
program to measure participants' understanding, but the implementation has not been
fully comprehensive for all participants. The evaluation structure was in place, but not
fully implemented. While some participants received feedback on the evaluation
results, not all participants had the opportunity. The evaluation focused more on the
theoretical aspects, while the practical aspects received less attention. In addition,
evaluation results have not been significantly utilized for future program
improvements, indicating a need for improvement in the use of evaluation results for
future program development.

Table 10 Effectiveness Indicators
No Specific Indicators Description of Findings Score
1  The program helps improve the

Teachers find it helpful, but results

professional competence of 3
. are uneven

counseling teachers

2 The program is implemented Mostly on schedule, but there are 3
according to schedule and plan ~ adjustments to some sessions

3  Training improves teachers' Some improvement, but not 3
hands-on skills significant for all teachers

4 Training materials and methods ~ Methods are quite helpful, 3
support learning effectiveness although not always interactive

5 " Th bjecti tl
Program objectives were € program ObJECtIVes are mostly

¢ ) . achieved, but need to be

achieved in accordance with 3

strengthened in the

redetermined indicators . L .
P implementation in the field

Table 10 shows the results of the analysis of the professional competence
development program for counseling teachers on the effectiveness indicator. Overall,
the program is considered quite effective, although there are some areas that require
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further improvement. The program helped improve the professional competence of
counseling teachers, but the results were not evenly distributed among all participants.
The implementation of the program generally ran according to schedule, although
there were some adjustments in certain sessions. The training provided some
improvements in practical skills for teachers, although these improvements have not
been significant for all participants. The training methods and materials used were
sufficient to support effective learning, although they were not always interactive,
which may have limited the active involvement of participants. The program objectives
were largely achieved, but implementation in the field still needs to be strengthened so
that the set objectives can be more optimally achieved.

Table 11 BK Teacher Performance Indicators Improved
No Specific Indicators Description of Findings Score
1  The program helps improve the

Teachers find it helpful, but results

professional competence of 3
. are uneven

counseling teachers

2 The program is implemented Mostly on schedule, but there are 3
according to schedule and plan  adjustments to some sessions

3 Training improves teachers' Some improvement, but not 3
hands-on skills significant for all teachers

4 Training materials and methods ~ Methods are quite helpful, 3
support learning effectiveness although not always interactive

5 I Th bjecti tl
Program objectives were € Programm objectives are mosty

) . . achieved, but need to be

achieved in accordance with 3

strengthened in the

det ined indicat . .. .
predetermined mdicators implementation in the field

Table 11 shows the results of the analysis of the professional competence
development program for counseling teachers on the indicator of improving teacher
performance. Overall, although the program contributes to improving the professional
competence of counseling teachers, the results are not fully equitable. The program is
considered useful by teachers, but the improvement is not uniform among all
participants. The program was generally run according to a predetermined schedule,
although some adjustments were made to some sessions. The training helped improve
teachers' practical skills but the improvement was not significant for all participants.
The training methods and materials used were sufficient to support learning
effectiveness, although interactivity was limited. The program objectives have
generally been achieved, but implementation in the field needs to be strengthened so
that the results obtained are more optimal in improving the performance of counseling
teachers.

Discussion

The results of the study show that the Teacher Guidance and Counseling (BK)
development program at MAN Aceh Besar is an important part of efforts to develop
teacher professionalism. This coaching is carried out to improve the professional
competence of BK teachers, which includes pedagogical, personality, social, and
professional aspects, so that they are able to carry out their roles and responsibilities
more effectively. The results of the interview show that MAN Aceh Besar has a
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systematically planned BK Teacher training program. This planning involves the
principal, supervisors, and BK teachers themselves. The program is designed based on
the needs identified from the results of the performance evaluation of BK teachers as
well as the demands of the national education curriculum and policy.

Although the program is well planned, several implementation challenges
emerged, particularly related to resource limitations and insufficient time allocation.
These issues directly impact the effectiveness of the training program. Limited
resources hinder the ability to provide specialized and relevant materials, while the
lack of time for BK teachers to participate fully due to their existing workload at school
reduces the impact of the training. This suggests that for professional competency
programs to be effective, sufficient resources and time must be allocated to allow
teachers to engage meaningfully in these activities (Kraft et al., 2018).

The coaching program aims to improve the competence of BK teachers in
various aspects, such as their understanding of their roles and responsibilities
(tupoksi), the latest counseling techniques, and handling complex student problems.
The material covered in the program ranges from counseling theory, individual and
group counseling techniques, to communication skills. However, some BK teachers feel
that the coaching materials are too generalized and not specific enough for their daily
needs. This gap between teacher expectations and the coaching content reflects a
misalignment between the program design and practical needs in the field, a problem
also highlighted (Supriyanto et al.,, 2020). The lack of context-specific training
diminishes the overall effectiveness of the program, as teachers require practical tools
that directly address their unique challenges.

In terms of implementation, the coaching program at MAN Aceh Besar is
delivered through various methods such as training, workshops, and group
discussions. Although the program is conducted periodically, it does not always follow
the planned schedule due to time constraints and the teachers” heavy workloads. Most
BK teachers interviewed expressed that, while the program is useful, its irregularity
and the general nature of the content limit its effectiveness. They recommended that
the program should be conducted more frequently, with more relevant and practical
materials, to better support their day-to-day activities in the school setting (Geerligs et
al., 2018; Wakida et al., 2018). The need for continuous and sustained professional
development is crucial, as highlighted by Darling-Hammond et al. (Darling-Hammond
et al., 2020), who argued that frequent and context-specific training is key to fostering
long-term professional growth.

Support from school principals and external parties, such as school supervisors
and the Ministry of Religious Affairs, plays a vital role in the success of the BK Teacher
development program at MAN Aceh Besar. This support is not only limited to the
provision of facilities but also includes providing direction, motivation, and assistance
in terms of program implementation (Geerligs et al., 2018). However, external support
often falls short in terms of procurement of resources and providing more in-depth
training. The lack of sufficient external support indicates a systemic issue where
external stakeholders may not fully understand the specific needs of BK teachers,
which hinders the overall effectiveness of the program. This underlines the importance
of a more collaborative approach between school management and external bodies, as
suggested (Grissom et al., 2018), to ensure that resources and training are tailored to
the actual needs of BK teachers.
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The evaluation of the coaching program is conducted periodically by the
principal and school supervisors (Grissom et al., 2018). This evaluation measures the
extent to which the coaching program has helped improve the competence of BK
teachers (Kraft et al., 2018; Wolf, 2018). Key indicators used include improved ability to
conduct counseling, effectively handle student cases, and enhance the overall quality of
guidance and counseling services in schools (Supriyanto et al.,, 2020). Although
evaluations are carried out regularly, the results indicate that the coaching program
requires improvements, especially in terms of timing, material adjustments, and
increased resource support. These findings are consistent with other studies that
emphasize the need for continuous adaptation of professional development programs
to meet evolving educational demands (Darling-Hammond et al., 2020).

Some of the key obstacles identified in the implementation of the BK Teacher
training program at MAN Aceh Besar include limited time, funding, and facilities. BK
teachers often find it difficult to allocate sufficient time to participate in coaching due
to their many other responsibilities at school. Additionally, the budget allocated for
coaching is sometimes insufficient, preventing the delivery of all necessary materials.
Learning facilities that support the coaching programs also need to be improved for the
coaching process to run more effectively. These constraints are not unique to MAN
Aceh Besar and reflect broader challenges faced by many educational institutions in
Indonesia, as outlined by Wahyudi & Hidayat (2022), who highlighted similar
constraints in other regions.

In conclusion, while the BK Teacher training program at MAN Aceh Besar has
been relatively successful, there are still several barriers that need to be addressed. This
program plays a crucial role in improving the professional competence of BK teachers,
but its effectiveness can be enhanced through improvements in planning,
implementation, and evaluation. Support from principals, supervisors, and external
bodies is essential to ensure that coaching programs are sustainable and have a
positive impact on improving the quality of guidance and counseling services in
schools. The findings of this study suggest that future coaching programs should focus
on aligning training materials more closely with the daily practical needs of teachers
and increasing the frequency of training sessions to ensure long-term professional
growth (Darling-Hammond et al., 2020; Mulyani et al., 2024).

CONCLUSION

The Guidance and Counseling Teacher (BK) development program at MAN
Aceh Besar has been running well and systematically, enhancing teachers' professional
competence through continuous training, supervision, and evaluation. The results of
the T-test indicate that professional competence significantly influences BK teachers'
performance. Although the implementation of the coaching program is progressing
positively, it has not yet reached its full potential in terms of training frequency and the
relevance of the materials provided. The program employs various methods, such as
training sessions, seminars, and discussions. However, its execution often encounters
obstacles related to limited resources, including facilities, time, and budget.

Furthermore, BK teachers' involvement in the coaching program's design and
planning remains minimal, leading to the delivery of materials that are sometimes
misaligned with the real challenges faced in daily practice. Several barriers hinder the
effective implementation of the coaching program, including time constraints,
insufficient funding, and inadequate infrastructure. BK teachers also struggle to
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participate fully due to their demanding routine tasks. Moreover, external support
from the education office and school supervisors is still perceived as lacking,
exacerbating the existing challenges. Despite these limitations, the program is
strengthened by the teachers' enthusiasm for professional development and their
openness to adopting new counselling methods. Nevertheless, issues such as limited
technological integration and low training frequency persist. Therefore, future research
is suggested to explore strategies for increasing the effectiveness of coaching programs,
including developing more specific and relevant training materials and optimising
resource support to overcome challenges in implementation.
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