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ABSTRACT. The high dropout rate suggests that students' well-being is in doubt, especially 
concerning their subjective well-being. This study aims to investigate the impact of perceived social 
support and academic stress on subjective well-being. This research method uses a quantitative 
approach. The subjects of this study were 83 students of Faculty Pharmacy X University who were 
selected by simple random sampling technique. The data collection method used was the subjective 
well-being scale, social support, and academic stress. The data analysis technique used was multiple 
linear regression.  The results showed that: (1) there is an influence of social support and academic 
stress on subjective well-being with the value of F count = 9.367 > F table = 3.11 and p-value = 
0.000 and has an influence contribution (R2) of 18.6%; (2) there is no significant influence of social 
support on subjective well-being with a beta coefficient value (β) = 0. 141, t count = 1.284 < t table 
= 1.989, and p-value 0.202 (p > 0.05); (3) there is a positive and significant effect of academic stress 
on subjective well-being with a beta coefficient value (β) = 0.353, t count = 3.202 > t table = 1.989, 
and p-value 0.002 (p < 0.05). The conclusion in this study is that there is a significant influence 
between social support and academic stress on students' subjective well-being. 
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INTRODUCTION 

College students often face various academic and social pressures that affect their overall well-
being. Therefore, they need social support, especially in the form of emotional support. This 
becomes an important factor that can help them overcome challenges and contribute to the 
development of their mental and emotional well-being (Barbayannis et al., 2022; Widiantoro et al., 
2019). However, in reality, many students still do not receive the social support they need. Based on 
a survey conducted by Sketsa at University X, it was found that 93 students from the Faculty of 
Pharmacy at University X dropped out due to various factors, ranging from high academic demands 
to a decline in learning motivation due to academic stress (Abdullah & Muhid, 2021; AL-Momani, 
2024; Musslifah et al., 2024). 

Students who do not receive adequate social support are often more vulnerable to various 
psychological and academic issues. Social support, whether from peers, family, or the campus 
environment, is crucial in helping students manage academic stress and social pressures (Baqutayan, 
2011). According to research conducted by (Song et al., 2019; Zakariyah, 2024), students who have 
received strong social support were better able to endure the challenges of higher education 
compared to those who did not receive it. 
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Moreover, the high academic demands faced by students, such as heavy workloads, pressure 
to excel, and unclear time management, further exacerbate the situation. When emotional and social 
support is not available, these issues can develop into chronic stress, ultimately affecting their mental 
well-being (Allur et al., 2018; Hefner & Eisenberg, 2009; Lubis et al., 2023). As a result, dropping 
out becomes an option for some students who feel they can no longer cope with the pressure (Sosu 
& Pheunpha, 2019). This phenomenon not only impacts the individuals involved but also reflects 
an urgent need for educational institutions to enhance social and mental support services on campus. 

A previous study conducted by (Basri & Abdullah, 2024; Edward et al., 2021; Huda et al., 
2024) explored the relationship between peer support and the subjective well-being of students at 
several universities in Ghana. The results showed that academic and social support from lecturers 
and classmates was a significant predictor of students' subjective well-being. However, the study 
focused on in-class social support and did not delve into the impact of academic stress on students' 
subjective well-being. Additionally, the research was conducted in the context of Ghana. Therefore, 
we conducted a new study titled "Social Support Management and Academic Stress: Implications 
for Students' Subjective Well-being" aimed at specifically analyzing the forms of social support, such 
as emotional, instrumental, and informational support provided by family, friends, and lecturers, 
and whether social support can mitigate the negative effects of academic stress and enhance student 
well-being in Indonesia. Furthermore, this study seeks to identify effective social support 
management strategies in helping students cope with academic stress. 

METHOD 

The research method used in this study is a quantitative method, with the dependent variable 
being subjective well-being and the independent variables being the perception of social support 
and stress. The data collection method employed in the study used measurement tools or 
instruments. There are three instruments used in this research: the subjective well-being scale, the 
social support scale, and the academic stress scale. A Likert scale was used in this study to measure 
opinions, attitudes, and perceptions of individuals or social phenomena (Saifuddin, 2020). 

The sample size for this study consisted of 83 students from the Faculty of Pharmacy at 
University X from the 2021 and 2022 cohorts. The sampling technique used was probability 
sampling, a method that gives all members of the population an equal chance of being selected as 
part of the sample. The specific sampling method was simple random sampling, which involves 
randomly selecting samples from the population in a fair manner, where each individual has an equal 
opportunity to be chosen (Sumargo, 2020). 

The data processing in this study began with conducting validity and reliability tests for each 
of the scales of the variables used in the study. On the subjective well-being scale, 7 items were 
excluded out of 16 items, with a reliability value of 0.779. On the social support scale, 8 items were 
excluded with a reliability value of 0.847. For the academic stress scale, 1 item was excluded out of 
32 items, with a reliability value of 0.880. 

RESULT AND DISCUSSION 

Result  

Descriptive Test 

Descriptive data is used to describe the distribution of data among students of the Faculty 
of Pharmacy at University X. The empirical mean and hypothetical mean are obtained from the 
responses of the research sample: the subjective well-being scale, social support scale, and academic 
stress scale. 

Table 1. Empirical Mean and Hypothetical Mean 

Variables Empirical Mean   Hypothetical Mean  Status 

Subjective Well-being 25.84 22.5 High 
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Social Support 61.62 60 Low 

Academic Stress 87.60 77.5 High 

From table 1 above, the general distribution of data for the research subjects can be observed. 
The measurement results from the subjective well-being scale show that the empirical mean of 25.84 
is higher than the hypothetical mean of 22.5, indicating a high status. This result suggests that the 
subjects in this study have a high level of subjective well-being. 

Based on the measurement results from the social support scale, the empirical mean of 61.62 
is higher than the hypothetical mean of 60, also indicating a high status. This result suggests that the 
subjects in this study receive a high level of social support. From the academic stress scale, the 
empirical mean of 87.60 is higher than the hypothetical mean of 77.5, again showing a high status. 
This result indicates that the subjects in this study experience a high level of academic stress. 

Before proceeding with further data analysis for hypothesis testing, the initial step is to 
conduct assumption testing, which includes normality and linearity tests. The results of the 
assumption testing on the research data are as follows: 

Normality Test 

The rule used is that if p > 0.05, the data distribution is normal and conversely, if p < 0.05, 
the data distribution is not normal (Saifuddin, 2020). 
 

Table 2. Normality Test Result 

Variables z P Description 

Subjective Well-being 0.151 0.000 Non-normal 

Social Support 0.117 0.006 Non-normal 

Academic Stress 0.138 0.000 Non-normal 

 
Based on the results of the normality test conducted on each variable, it was found that the 

p-value for all variables indicates a non-normal distribution. Therefore, data analysis in this study 
cannot be conducted parametrically because the assumption of normality in the data distribution 
was not met. Non-parametric data analysis in this study uses multiple linear regression analysis. 

Linearity Test 

The applied rule is that if the deviant from linearity p-value > 0.05 and the calculated F-value 
is less than the F-table value at a 5% or 0.05 significance level, the relationship is considered linear 
(Saifuddin, 2020). 

Table 3. Linearity Test Result 

Variables Calculated F  F-table P Description 

Subjective Well-being –  
Social Support 

1.063 3.11 0.411 Linear 

Subjective Well-being – 
Academic Stress 

0.927 3.11 0.522 Linear 

 

Based on the table above, it shows that the relationship between the subjective well-being 
variable and the social support variable, as well as between the subjective well-being variable and 
the academic stress variable, is linear (p<0.05). 

After conducting the assumption test, the researcher performed hypothesis testing using 
multiple regression analysis. The results of the full regression model testing, based on the social 
support and academic stress variables with subjective well-being collectively, are as follows:  
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Table 4. Full Regression Model Analysis Test Result 

Variables Calculated F F-table R2 P 

Subjective Well-being (Y) 
Social Support (X1) 
Academic Stress (X2) 

9.367 3.11 0.186 0.000 

 

Based on table 4 above, the results show that the calculated F-value > F-table value, which 
means that social support and academic stress have a very significant influence on subjective well-
being, with F = 9.367, R² = 0.186, and P = 0.000. This indicates that the main hypothesis in this 
study is accepted. Furthermore, from the results of the stepwise regression analysis, the following 
can be observed: 

Table 5. Stepwise Regression Analysis Result 

Variables Beta Calculated T T-table p 

Social Support (X1) 
Subjective Well-being (Y) 

0.786 1.282 1.989 0.202 

Academic Stress (X2) 
Subjective Well-being (Y) 

-0.281 3.202 1.989 0.002 

 
Based on Table 5 above, X1 and Y have T-value < T-table while p-value > 0.05, which means 

there is no significant effect of social support on subjective well-being, with a beta coefficient (β) 
= 0.786, calculated T-value = 1.282, and p = 0.202 (p > 0.05). Meanwhile, X2 and Y shows that 
the calculated T-value > T-table, indicating a positive and significant effect with a beta coefficient 
(β) = -0.281, t-value = 3.202, and p = 0.002 (p < 0.05). 

Discussion 

Based on the results of the full regression hypothesis test, it was found that the main 
hypothesis tested in this study is accepted, indicating that social support and academic stress have 
an effect on the subjective well-being of students in the Faculty of Pharmacy at University X. This 
result can be evidenced by the calculated F-value = 9.367 > F-table = 3.11, R² value = 0.186, and 
p-value = 0.000. 

Social support can positively influence the subjective well-being of students, as social support 
can provide students with the motivation they need to navigate their studies (Zaky, 2023). This 
statement aligns with the definition of social support according to Harmalis (2018), which defines 
social support as the assistance received from the closeness of family, friends, children, or others in 
the form of information, encouragement, or verbal and non-verbal advice, as well as tangible or 
intangible help, such as socially beneficial attitudes and behavioral impressions for the recipient to 
protect themselves from negative behaviors. 

In addition to social support, the results of this study's main hypothesis also indicate that 
academic stress has a significant impact on the subjective well-being of students in the Faculty of 
Pharmacy at University X in Samarinda. This is reinforced by previous research by Julika and 
Setiyawati (2019), which explains that academic stress can affect students' subjective well-being by 
13.5%, where students face pressures such as heavy coursework, competition with classmates, 
irregular study processes, exam scores, and other academic activities. 

According to Agustiningsih (2019), the causes of academic stress among students are closely 
related to academic activities, where students face demands during their educational journey. When 
students experience negative emotions upon failing to meet these demands, it can lead to decreased 
motivation, feelings of frustration, and disruptions in the learning process. This aligns with previous 
research conducted by (Agustina & Deastuti, 2023; Murharyana et al., 2023), which states that 
academic stress refers to situations in which students experience pressure due to academic demands, 
subsequently triggering negative reactions within themselves. 
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Based on descriptive testing, the distribution of data measuring the well-being scale in the 
Faculty of Pharmacy at University X indicates that the subjects in this study have a high level of 
subjective well-being, as evidenced by an empirical mean of 25.84, which is greater than the 
hypothetical mean of 22.5, indicating high status. Previous research conducted by Pasya and Pratisti 
(2023) also found that the subjective well-being of students falls into a high category. Additionally, 
a study Sucita et al. (2021) revealed that subjective well-being plays a crucial role in the lives of 
students. As the next generation of the nation, students need to achieve good well-being to face 
various challenges and contribute positively to their environment. 

The importance of subjective well-being among students, which influences their 
productivity, is closely related to their ability to complete academic tasks and responsibilities. It is 
expected that students can overcome various challenges to become well-adjusted individuals, 
especially since they currently have responsibilities concerning various issues and are expected to 
contribute to society (Nugraha, 2023). The above statement encompasses various aspects that 
indicate that the social support received by students, as well as the level of academic stress they 
experience, can significantly impact their subjective well-being. This is supported by research 
conducted by (Dian et al., 2023; Mahmoud et al., 2020; Susanti et al., 2023), which shows that social 
support plays a crucial role in mitigating the effects of academic stress on subjective well-being. 
Students who receive social support are better able to cope with academic pressures, thereby 
reducing the negative impact of stress on their subjective well-being. 

Based on the results of the stepwise regression hypothesis analysis, it can be seen that the 
calculated T-value < T-table value, and the p-value > 0.05, indicating that social support does not 
have a significant effect on subjective well-being, with a beta coefficient (β) = 0.141, calculated T-
value = 1.286, and p = 0.202 (p > 0.05). This means that the minor hypothesis in this study is not 
accepted, indicating that social support does not affect subjective well-being. 

These results do not align with previous research conducted by Yıldırım and Tanrıverdi 
(2020), which highlighted the crucial role of social support as a mediator between academic stress 
and subjective well-being, and emphasized the importance of psychological health in maintaining 
student well-being. The findings of this study may be influenced by several factors that cause social 
support not to be positively related to subjective well-being. According to (Arum et al., 2024; 
Hidayati et al., 2023), social support plays an important role in students' subjective well-being. 
Assistance from lecturers, friends, and family can help students face challenges and feel more 
connected to the campus environment. Therefore, it is important to strengthen social support 
through group activities, building positive relationships, and creating a supportive family 
environment (Daheri et al., 2023; Hayus & Karmiyati, 2024). 

The rejected minor hypothesis may indicate that although social support shows a positive 
coefficient value, it does not have a significant impact on students' subjective well-being. Even 
though there is an indication that social support could be beneficial, in reality, it does not significantly 
affect subjective well-being. Social support does not always have a positive impact on subjective 
well-being due to contextual and individual factors. In some situations, social support may be 
insignificant or even have a negative effect, depending on the quality of the support and how it is 
perceived and received (Yulianto, 2024). 

Based on the results of the stepwise regression hypothesis analysis, it can be seen that 
academic stress on subjective well-being shows a calculated T-value > T-table, indicating a positive 
and significant effect with a beta coefficient (β) = 0.352,  calculated T-value = 3.202, and p = 0.002 
(p < 0.05). This means that the minor hypothesis in this study is accepted, indicating that academic 
stress affects subjective well-being. 

The results of this study align with research conducted by Yumika and Marheni (2023), 
which stated that academic stress significantly affects students' subjective well-being. Academic 
stress often arises due to academic demands such as heavy workloads, pressure to achieve, and poor 
time management skills. These conditions can reduce subjective well-being by causing anxiety, 
fatigue, negative emotions, and decreasing life satisfaction (Qolbi et al., 2020). These findings 
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emphasize the importance of social support, such as from family, friends, or the academic 
environment, in helping students cope with academic pressure. This support plays a role in 
enhancing subjective well-being, as students who feel emotionally supported are better able to 
manage stress effectively (Rif’ati et al., 2018). 

The descriptive test results conducted in this study show a data distribution overview of the 
academic stress scale measurements for Pharmacy students at University X, indicating that the 
research subjects experience high levels of academic stress. This situation reflects the significant 
pressure faced by students throughout their academic journey, which may be caused by various 
factors, including workload, academic demands, and the drive to achieve (Faizi, 2023). The high 
level of stress highlighted the need for greater attention to students' mental well-being, enabling 
them to manage stress more effectively and achieve balance in their academic lives (Sasmita & 
Shobibaya, 2024). 

Support from friends, family, and lecturers is crucial in reducing academic stress and 
enhancing students' subjective well-being. However, many students struggle to access this support 
due to stigma, lack of awareness, and limited resources (Dewi, 2024). High levels of academic stress 
can damage mental health and social relationships, causing students to avoid interactions (Wijaya, 
2024). Cultural context also plays a role, where asking for help is often seen as a sign of weakness. 
Therefore, it is important to develop stress management strategies that involve social support, 
including campus training programs. There is a reciprocal relationship between subjective well-being 
and academic performance, where higher levels of happiness can contribute to improved 
achievement. Moreover, evaluating mental health interventions is essential to strengthen social 
support and reduce academic stress (Subramani & Kadhiravan, 2017). 

This issue prompted the researcher to address this theme, as it is important to investigate 
the factors that influence subjective well-being. This research is expected to provide valuable insights 
for educational institutions and help them design more effective support programs. By 
understanding the relationship between social support, academic stress, and subjective well-being, 
institutions can create a more conducive environment for students, enabling them to reach their full 
potential both academically and in their personal lives. 

The results of this study indicate that social support and academic stress have a significant 
impact on the subjective well-being of students. According to research conducted by Hidayat et al. 
(2021), strong social support plays a crucial role in helping students cope with academic stress, 
enhance motivation, and support their mental health. On the other hand, high levels of academic 
stress can decrease subjective well-being, making it difficult for students to adapt to academic and 
social demands (Tiyas & Utami, 2021).  Therefore, it is essential for educational institutions to create 
a supportive environment where students can easily access the necessary social support and learn to 
manage stress effectively. 

Students' subjective well-being can be significantly enhanced through various initiatives, 
such as strengthening social support, developing stress management skills, and providing mental 
health programs. Creating a positive and inclusive academic environment is also essential to support 
their well-being (Fairuza et al., 2023). By providing adequate access to resources, such as counseling 
services and social activities, students can experience stronger connections and support, ultimately 
improving their subjective well-being. Research conducted by Din et al. (2023) indicates the 
importance of exploring how campus counseling services can play a role in enhancing students' 
subjective well-being, highlighting the crucial role of the emotional support provided by these 
services, which can help students cope with various challenges during their studies. By 
understanding this contribution, educational institutions can be more effective in designing 
programs that support students' mental health. 

The issue of subjective well-being among students is related to their levels of happiness and 
life satisfaction, which are often influenced by academic pressures and social challenges. To enhance 
their subjective well-being, students need to build solid social relationships, develop stress 
management skills, and utilize available mental health services. Furthermore, students should set 



 Social Support Management and Academic Stress: Implications for Students' Subjective Well-being 

Munaddhomah: Jurnal Manajemen Pendidikan Islam, Volume 5, Issue. 3, 2024, pp. 315-324  321 
 

clear goals and seek practical experiences through internships. This will not only provide them with 
insights into the working world but also help them develop the necessary skills and expand their 
professional networks. In this way, students will be better prepared to advocate for their futures, 
achieve a good balance between academic and personal life, and effectively prepare themselves to 
face challenges in the workforce. 

Research on subjective well-being among students has several limitations. The data 
collection process was conducted solely through the use of existing tests, where researchers asked 
the study subjects to fill out the scale only once. This resulted in a lower number of dropped items, 
and there was a program that directly linked the trials to the research data (Ismail, 2018).. Another 
limitation is the difficulty in the language used in the questionnaire, which may hinder subjects from 
understanding the meaning of each statement. 

CONCLUSION 

Based on the research conducted, it can be concluded that there is a significant influence of 
social support and academic stress on the subjective well-being of students at the Faculty of 
Pharmacy, University X, in Samarinda. However, this study also shows that social support itself 
does not have a significant effect on the subjective well-being of students in the Faculty of 
Pharmacy. On the other hand, academic stress has been proven to significantly impact the 
subjective well-being of students, highlighting the importance of strong social support in helping 
students cope with academic stress, enhance motivation, and support mental health. 

The results of this research, supported by comprehensive data, provide a meaningful 
contribution to the development of theory in the field of education. These findings have the 
potential to assist educators, practitioners, and policymakers in understanding the various 
challenges faced as well as the opportunities available. With the insights gained from this research, 
they can formulate more effective strategies to improve the overall quality of education and enrich 
the learning experiences of students. This is expected to encourage improvements in the learning 
process and the development of human resources in the education sector. 

Recommendations for future researchers may include the need for a deeper understanding 
of the types of social support that are most effective in reducing academic stress among students. 
Additionally, it is important to investigate the role of contextual factors, such as campus culture and 
learning environment, in influencing students' subjective well-being. Future research should also 
consider other variables, such as individual characteristics and group dynamics, that may contribute 
to a more comprehensive understanding. With this approach, it is hoped that upcoming research 
can produce more accurate and relevant data, as well as provide useful insights for the development 
of more effective strategies. 

REFERENCES 

Abdullah, A. W., & Muhid, A. (2021). Social Support, Academic Satisfaction, and Student Drop 

Out Tendency/ Dukungan Sosial, Academic Satisfaction, dan Kecenderungan Drop Out 

pada Mahasiswa. Psikoislamika : Jurnal Psikologi dan Psikologi Islam, 18(1), 174–187. 

https://doi.org/10.18860/psikoislamika.v18i1.11546 

Agustina, M. W., & Deastuti, P. W. P. (2023). Hardiness Dan Stres Akademik Pada Mahasiswa 

Rantau. IDEA: Jurnal Psikologi, 7(1), 34–45. https://doi.org/10.32492/idea.v7i1.7104 

Agustiningsih, N. (2019). Gambaran Stres Akademik dan Strategi Koping pada Mahasiswa 

Keperawatan. Jurnal Ners Dan Kebidanan, 6(2), 241–250. 

https://doi.org/10.26699/jnk.v6i2.ART.p241–250 



Tasya Kamila*1, Ayunda Ramadhani*2 

322  Munaddhomah: Jurnal Manajemen Pendidikan Islam, Volume 5, Issue. 3, 2024, pp. 315-324 
 

Allur, E., Heras-Saizarbitoria, I., Boiral, O., & Testa, F. (2018). Quality and Environmental 

Management Linkage: A Review of the Literature. Sustainability, 10(11), Article 11. 

https://doi.org/10.3390/su10114311 

AL-Momani, M. O. (2024). The Degree of Parents’ Practice of The Good Role Model Style 

Included in Islamic Educational Thought from The Point of View of University Students. 

At-Tadzkir: Islamic Education Journal, 3(2), Article 2. 

https://doi.org/10.59373/attadzkir.v3i2.68 

Arum, W. S. A., Karnati, N., Robby, D. K., Ramadita, T. N., Sanjaya, H., & Hidayaty, L. (2024). 

Development of Learning Supervision Model Website Based on Improving Teacher 

Performance at Elementary School. Nidhomul Haq : Jurnal Manajemen Pendidikan Islam, 9(1), 

Article 1. https://doi.org/10.31538/ndh.v9i1.4325 

Baqutayan, S. (2011). Stress and Social Support. Indian Journal of Psychological Medicine, 33(1), 29–34. 

https://doi.org/10.4103/0253-7176.85392 

Barbayannis, G., Bandari, M., Zheng, X., Baquerizo, H., Pecor, K. W., & Ming, X. (2022). 

Academic Stress and Mental Well-Being in College Students: Correlations, Affected 

Groups, and COVID-19. Frontiers in Psychology, 13, 886344. 

https://doi.org/10.3389/fpsyg.2022.886344 

Basri, H., & Abdullah, A. (2024). Curriculum Integration Constructs in Integrated Islamic 

Elementary School. Tafkir: Interdisciplinary Journal of Islamic Education, 5(1), Article 1. 

https://doi.org/10.31538/tijie.v5i1.873 

Daheri, M., Meliani, F., Putra, F. T., Saputra, N., & Syarifah, Z. (2023). The Effect of Principal 

Leadership and Work Discipline on Teacher Performance. Nidhomul Haq : Jurnal Manajemen 

Pendidikan Islam, 8(3), Article 3. https://doi.org/10.31538/ndh.v8i3.3937 

Dewi, R. D. C. (2024). Empowering Minds: Strategi dan Sumberdaya Untuk Meningkatkan Kesehatan Mental 

di Kalangan Anak Sekolah dan Mahasiswa (1st ed.). Ruang Karya. 

Dian, D., Indayanti, A. N., Fanani, A. I., & Nurhayati, E. (2023). Optimizing Islamic Religious 

Colleges In Facing The Era of Globalization. Tafkir: Interdisciplinary Journal of Islamic 

Education, 4(1), Article 1. https://doi.org/10.31538/tijie.v4i1.326 

Din, M. R., Rehman, W., & Davis, S. (2023). Empowering students through counseling: Purposes, 

challenges, and impact in Chiniot district schools. Nternational Journal of Social Studies, 3(1), 

49–54. 

Edward, O. B., Oti-Boateng, S., & Amoako, I. (2021). Classroom Support and Subjective Well-

Being Among Colleges of Education Students. INTERNATIONAL JOURNAL OF 

RESEARCH IN EDUCATION HUMANITIES AND COMMERCE, 2(2), 52–62. 

Fairuza, N., Santoso, G., Suradika, A., & Fadly, A. (2023). Mahasiswa FIP UMJ di Era 21: 

Menemukan Kekuatan Karakter Bersyukur. Jurnal Pendidikan Transformatif (JPT), 02(06), 64–

84. 

Faizi, N. (2023). Resiliensi Akademik Dalam Perspektif Psikologi Islam. Risalah: Jurnal Pendidikan 

dan Studi Islam, 9(4), 1510–1527. 

Harmalis. (2018). Hubungan Dukungan Sosial Dan Kecerdasan Emosi Dengan Perilaku Prososial Pada Siswa 

Smp Negeri 3 Kota Binjai Sumatera Utara. Universitas Medan Area. 

Hayus, Z. S., & Karmiyati, D. (2024). Dukungan Sosial, Self-Esteem, dan Risiliensi Pada Mahasiswa 

Akhir: Tinjauan Pustaka. Nusantara Journal of Multidisciplinary Science, 1(10), 792–799. 

Hefner, J., & Eisenberg, D. (2009). Social support and mental health among college students. 

American Journal of Orthopsychiatry, 79(4), 491–499. https://doi.org/10.1037/a0016918 



 Social Support Management and Academic Stress: Implications for Students' Subjective Well-being 

Munaddhomah: Jurnal Manajemen Pendidikan Islam, Volume 5, Issue. 3, 2024, pp. 315-324  323 
 

Hidayat, E. I., Ramli, M., & Setiowati, A. J. (2021). Pengaruh Self Eficacy, Self Esteem, Dukungan 

Sosial Terhadap Stres Akademik Mahasiswa Tingkat Akhir. Jurnal Pendidikan: Teori, 

Penelitian, dan Pengembangan, 6(4), 635. https://doi.org/10.17977/jptpp.v6i4.14728 

Hidayati, L., Amanda, R., Samara, S., Agustin, Y., & Sukatin, S. (2023). Pengaruh Dukungan Sosial 

Terhadap Kesejahteraan Subjektif pada Siswa (Definisi Kesejahteraan Subjektif). JURNAL 

PENDIDIKAN DAN ILMU SOSIAL (JUPENDIS), 1(3), 177–185. 

https://doi.org/10.54066/jupendis.v1i3.491 

Huda, M., Arif, M., Rahim, M. M. A., & Anshari, M. (2024). Islamic Religious Education Learning 

Media in the Technology Era: A Systematic Literature Review. At-Tadzkir: Islamic Education 

Journal, 3(2), Article 2. https://doi.org/10.59373/attadzkir.v3i2.62 

Julika, S., & Setiyawati, D. (2019). Hubungan antara Kecerdasan Emosional, Stres Akademik, dan 

Kesejahteraan Subjektif pada Mahasiswa. Gadjah Mada Journal of Psychology (GamaJoP), 5(1), 

50. https://doi.org/10.22146/gamajop.47966 

Lubis, R. M., Suryani, I., Syahputra, A., & Sahila, W. (2023). The Importance of Islamic Education 

for The Mental Health of Youth in Using Social Media. Nazhruna: Jurnal Pendidikan Islam, 

6(1), Article 1. https://doi.org/10.31538/nzh.v6i1.2703 

Mahmoud, J. S. R., Staten, R. “Topsy,” Hall, L. A., & Lennie, T. A. (2020). The Relationship among 

Young Adult College Students’ Depression, Anxiety, Stress, Demographics, Life 

Satisfaction, and Coping Styles. Issues in Mental Health Nursing, 33(3), 149–156. 

https://doi.org/10.3109/01612840.2011.632708 

Murharyana, M., Ayyubi, I. I. A., Rohmatulloh, R., & Suryana, I. (2023). Behavior Change of Darul 

Falah Senior High School Students After Attending Tabligh Akbar. Dirasah International 

Journal of Islamic Studies, 1(2), Article 2. https://doi.org/10.59373/drs.v1i2.17 

Musslifah, A. R., Tjahjono, H. K., Khilmiyah, A., & Suud, F. M. (2024). Forms of Self-Harm 

Behavior in Adolescent Students at Boarding School. Nazhruna: Jurnal Pendidikan Islam, 7(2), 

Article 2. https://doi.org/10.31538/nzh.v7i2.4788 

Nugraha, A. D. (2023). Kesejahteraan Subjektif pada Emerging Adulthood Ditinjau dari Self 

Compassion dan Religiusitas pada Remaja Akhir. Psyche 165 Journal, 189–194. 

https://doi.org/10.35134/jpsy165.v16i3.269 

Pasya, M. R. Z., & Pratisti, W. D. (2023). Hubungan Antara Stress Akademik Dan Dukungan Sosial 

Dengan Kesejahteraan Subjektif Mahasiswa Tahun Pertama. Universitas Muhammadiyah 

Surakarta. 

Qolbi, F. H., Musthofa, A., & Chotidjah, S. (2020). Masa Emerging Adulthood pada Mahasiswa: 

Kecemasan akan Masa Depan, Kesejahteraan Subjektif, dan Religiusitas Islam. 

Psikoislamika: Jurnal Psikologi dan Psikologi Islam, 17(1), 44. 

https://doi.org/10.18860/psi.v17i1.8821 

Rif’ati, M. I., Arumsari, A., Fajriani, N., Maghfiroh, V. S., & Abidi, A. F. (2018). Konsep Dukungan 

Sosial. Universitas Airlangga Surabaya. 

Saifuddin, A. (2020). Penyusunan skala psikologi. Prenada Media. 

Sasmita, N. R., & Shobibaya, M. (2024). Efektivitas Bimbingan Konseling Islam dengan Metode 

Alquran dalam Mengatasi Stres dan Kecemasan pada Mahasiswa Program Studi Agama 

Islam Universitas Muhamadiyah Surakarta. EduInovasi:  Journal of Basic Educational Studies, 

4(2), 1566–1576. https://doi.org/10.47467/edu.v4i2.4521 

Song, C., Fu, Z., & Wang, J. (2019). Social Support and Academic Stress in the Development of 

Psychological Adjustment in Chinese Migrant Children: Examination of Compensatory 



Tasya Kamila*1, Ayunda Ramadhani*2 

324  Munaddhomah: Jurnal Manajemen Pendidikan Islam, Volume 5, Issue. 3, 2024, pp. 315-324 
 

Model of Psychological Resilience. Child Indicators Research, 12(4), 1275–1286. 

https://doi.org/10.1007/s12187-018-9577-9 

Sosu, E. M., & Pheunpha, P. (2019). Trajectory of University Dropout: Investigating the 

Cumulative Effect of Academic Vulnerability and Proximity to Family Support. Frontiers in 

Education, 4, 6. https://doi.org/10.3389/feduc.2019.00006 

Subramani, C., & Kadhiravan, S. (2017). Academic Stress and Mental Health Among High School 

Students. Indian Journal of Applied Research, 7(5), 404–406. 

Sucita, A., Lutfianawati, D., & Putri, A. M. (2021). Kesejahteraan Subjektif Mahasiswa Bidikmisi 

ditinjau dari Prestasi Akademik dan Self Esteem. Psikoislamika : Jurnal Psikologi dan Psikologi 

Islam, 18(2). https://doi.org/10.18860/psikoislamika.v18i2.12945 

Sumargo, B. (2020). Teknik sampling. Unj press. 

Susanti, F., Zakariyah, Z., Komalasari, M., & Warlizasusi, J. (2023). Pengaruh kepemimpinan dan 

Motivasi Kerja Pegawai Terhadap Kedisiplinan Guru di Madrasah Aliyah Negeri. Kharisma: 

Jurnal Administrasi Dan Manajemen Pendidikan, 2(2), Article 2. 

https://doi.org/10.59373/kharisma.v2i2.14 

Tiyas, R. R., & Utami, M. S. (2021). Online Learning Saat Pandemi Covid-19: Stres Akademik 

terhadap Subjective Well-being dengan Adaptive Coping sebagai Mediator. Gadjah Mada 

Journal of Psychology (GamaJoP), 7(2), 225. https://doi.org/10.22146/gamajop.64599 

Widiantoro, D., Nugroho, S., & Arief, Y. (2019). Hubungan Antara Dukungan Sosial Dari Dosen 

Dengan Motivasi Menyelesaikan Skripsi Pada Mahasiswa. Journal An-Nafs: Kajian Penelitian 

Psikologi, 4(1), 1–14. https://doi.org/10.33367/psi.v4i1.649 

Wijaya, A. D. (2024). Dampak Rendahnya Self Efficacy Pada Mahasiswa Tingkat Akhir: Sebuah 

Studi Literatur. Jurnal Bimbingan Konseling dan Psikologi, 4(2), 115–126. 

Yıldırım, M., & Tanrıverdi, F. Ç. (2020). Social Support, Resilience and Subjective Well-being in 

College Students. Journal of Positive School Psychology, 5(2), 127–135. 

https://doi.org/10.47602/jpsp.v5i2.229 

Yulianto, J. E. (2024). Buku Ajar Psikologi Sosial. Penerbit Universitas Ciputra. 

Yumika, T., & Marheni, A. (2023). Peran Ketangguhan dan Dukungan Sosial Keluarga terhadap 

Stres Akademik pada Mahasiswa yang sedang Menyusun Skripsi. Jurnal Ilmiah Wahana 

Pendidikan, 9(23), 836–852. https://doi.org/10.5281/ZENODO.10421397 

Zakariyah, Z. (2024). Improving Madrasah Competitiveness Through Excellent Islamic Education 

Development Strategies. Nazhruna: Jurnal Pendidikan Islam, 7(1), Article 1. 

https://doi.org/10.31538/nzh.v7i1.4541 

Zaky, S. E. (2023). Hubungan Antara Dukungan Sosial Teman Sebaya Dengan Efikasi Diri Pada 

Mahasiswa Akhir. Universitas Islam Sultan Agung. 

 


