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ABSTRACT Artificial intelligence (Al), particularly generative Al is reshaping higher education while creating

ABSTRAK

new challenges for academic integrity. This study examines how the literature describes Al-related
academic misconduct, assessment vulnerabilities, institutional governance challenges, and digital
inequalities across African higher education contexts. A thematic literature review was conducted
using a PRISMA 2020-informed search and screening procedure. Literature published between 2021
and 2026 was identified through Scopus, Google Scholar, ScienceDirect, and SpringerLink, and 49
publications were retained for thematic synthesis after screening. The review indicates that
generative Al is associated with emerging forms of academic misconduct, including Al-assisted
plagiatism, fabricated references, outsourced writing, and undisclosed Al use. These risks are
intensified where conventional assessment relies heavily on unsupervised written tasks and where
institutional policies, staff capacity, and digital infrastructure are uneven. The review further suggests
that digital inequality shapes not only students’ access to Al but also institutions’ capacity to govern
its use. Rather than treating Al-related misconduct as an isolated problem of student behaviour, the
study conceptualises it as an interconnected institutional challenge involving assessment design,
governance capacity, digital inequality, and ethical responsibility. The findings support a context-
sensitive approach to Al governance that combines clearer institutional policies, assessment
redesign, Al literacy, staff development, and equitable digital capacity-building.

Keywords: Artificial Intelligence, Academic Integrity, African Higher Education, Digital Ethics, AI
Governance

Kecerdasan buatan (AI), khususnya Al generatif, sedang mengubah pendidikan tinggi sekaligus
menghadirkan tantangan baru bagi integritas akademik. Penelitian ini mengkaji bagaimana literatur
yang ada menggambarkan berbagai bentuk pelanggaran akademik terkait Al, kerentanan dalam
sistem penilaian, tantangan tata kelola kelembagaan, serta ketimpangan digital dalam konteks
pendidikan tinggi di Afrika. Kajian ini menggunakan tinjauan literatur tematik dengan prosedur
pencarian dan penyaringan yang mengikuti panduan PRISMA 2020. Literatur yang diterbitkan antara
tahun 2021 dan 2026 diidentifikasi melalui Scopus, Google Scholar, ScienceDirect, dan
SpringerLink, dan sebanyak 49 publikasi dipertahankan untuk sintesis tematik setelah melalui proses
penyaringan. Hasil kajian menunjukkan bahwa Al generatif berkaitan dengan munculnya berbagai
bentuk pelanggaran akademik, termasuk plagiarisme berbantuan Al, pembuatan referensi yang tidak
valid atau tidak dapat diverifikasi, penulisan yang dialihdayakan kepada Al, serta penggunaan Al
yang tidak diungkapkan. Risiko tersebut semakin besar ketika sistem penilaian konvensional sangat
bergantung pada tugas tertulis yang dikerjakan tanpa pengawasan, sementara kebijakan kelembagaan,
kapasitas tenaga pendidik, dan infrastruktur digital masih belum merata. Kajian ini juga
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menunjukkan bahwa ketimpangan digital tidak hanya memengaruhi akses mahasiswa terhadap Al,
tetapi juga kapasitas institusi dalam mengatur dan mengelola penggunaan Al Alih-alih memandang
pelanggaran terkait Al sebagai persoalan yang semata-mata berkaitan dengan perilaku mahasiswa,
penelitian ini mengonsepsikan persoalan tersebut sebagai tantangan kelembagaan yang saling
berkaitan, melibatkan desain penilaian, kapasitas tata kelola, ketimpangan digital, dan tanggung jawab
etis. Temuan penelitian mendukung pendekatan tata kelola Al yang sensitif terhadap konteks,
dengan mengombinasikan kebijakan kelembagaan yang lebih jelas, redesain sistem penilaian,
peningkatan literasi Al, pengembangan kapasitas tenaga pendidik, serta penguatan kapasitas digital
yang lebih merata.

Kata Kunci: Kecerdasan Buatan, Integritas Akademik, Pendidikan Tinggi di Afrika, Etika Digital, Tata
Kelola Kecerdasan Buatan
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INTRODUCTION

Artificial intelligence (Al) is rapidly transforming higher education as it becomes
increasingly integrated into teaching, learning, research, assessment, and administrative
processes. The expansion of digital education following the COVID-19 pandemic has further
accelerated the adoption of Al-based technologies, creating new opportunities for personalised
learning, knowledge production, research assistance, and institutional management. In African
higher education, Al applications have been reported in areas such as student admission and
enrolment, communication, academic supervision, research, innovation, staff development, and
institutional administration (Adelakun et al., 2023; Balogun et al., 2025; Pang & Szliter, 20206).
More recently, generative Al systems such as ChatGPT and other large language models have
expanded these possibilities by enabling students and researchers to generate text, summarise
information, organise ideas, and support a range of academic tasks (Kasneci et al., 2023; Lo,
2023). While these developments offer significant educational potential, they also raise
important questions about academic integrity and higher education institutions’ capacity to
govern responsible Al use.

Academic integrity is a fundamental principle of higher education, encompassing
honesty, accountability, originality, and responsible scholarly practice. The emergence of
generative Al, however, has complicated conventional understandings of academic misconduct
because Al-generated content can be produced rapidly and may not directly reproduce existing
sources. Recent studies have associated generative Al with emerging forms of misconduct,
including Al-assisted plagiarism, ghost-writing, fabricated references, unauthorised
collaboration, and undisclosed use of Al in academic work (Dwivedi et al., 2023; Feussi, 2020;
Kasneci et al., 2023). Students may use Al tools in assignments, essay writing, coding,
paraphrasing, literature reviews, and project development without adequately acknowledging or
disclosing such assistance (Chan & Hu, 2023; Dwivedi et al., 2023). The problem is further
complicated by the limitations of conventional plagiarism-detection systems, which may not
reliably identify Al-generated text when it does not reproduce previously published material
verbatim (Perkins, 2023; Tlili et al., 2023). Generative Al can also produce inaccurate or
nonexistent references, raising concerns about the reliability and credibility of academic work
(Day, 2023; Eke, 2023).

These developments have significant implications for assessment practices. Many
conventional forms of higher education assessment still rely on essays, take-home examinations,
written assignments, and other unsupervised tasks that students may complete with substantial
assistance from generative Al. Consequently, the challenge is not limited to detecting whether
students have used Al; it also concerns whether existing assessment practices can still evaluate
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students’ knowledge, reasoning, originality, and learning processes. Emerging scholarship has
therefore called for greater attention to assessment redesign, including reflective tasks, oral
examinations, supervised activities, project-based assessment, and other approaches that require
students to demonstrate their reasoning and engagement with the subject matter (Ncube et al.,
2025). This shift also requires institutions to reconsider how academic integrity policies define
acceptable, inappropriate, and transparent Al use in teaching, learning, and research.

Governing these technologies matters because institutional capacity to respond to Al is
not uniform. Effective Al governance requires clear policies, ethical guidelines, institutional
mechanisms, staff capacity, and sufficient digital infrastructure to support implementation.
UNESCO (UNESCO, n.d.-c, n.d.-d) emphasises principles such as transparency, accountability,
fairness, human responsibility, and human-centred values in Al governance. In higher education,
these principles apply not only to academic misconduct but also to decisions about assessment,
authorship, data use, privacy, and responsible technology adoption. However, research on
African higher education indicates that institutions continue to face challenges related to policy
development, digital infrastructure, institutional readiness, and digital literacy (Mhlanga, 2023;
UNESCO, n.d.-a). These conditions suggest that institutional responses to Al cannot be
separated from the broader technological and organisational contexts in which African higher
education institutions operate.

Digital inequality adds another important dimension to this challenge. Differences in
access to reliable internet connectivity, digital devices, Al tools, technical support, and digital
literacy may shape how students and academic staff encounter and use generative Al. At the
institutional level, unequal digital capacity may also affect universities' ability to develop policies,
provide staff training, implement appropriate assessment systems, and establish mechanisms for
responsible Al governance. Thus, the consequences of Al adoption cannot be understood solely
by whether students have access to Al technologies. They also involve differences in institutional
capacity to manage those technologies ethically and effectively. This perspective is particularly
relevant to African higher education, where institutions operate within diverse socioeconomic,
technological, and educational environments rather than a single homogeneous context.

Against this background, digital ethics provides a useful analytical lens for examining the
relationship between Al adoption and academic integrity. Rather than referring to a single
uniform framework, digital ethics encompasses principles concerned with transparency,
accountability, fairness, responsibility, human oversight, and the responsible use of digital
technologies (Floridi & Cowls, 2019; Guenduez et al., 2025). Applying these principles to higher
education makes it possible to examine Al-related academic integrity not simply as student
misconduct, but as a broader institutional issue involving assessment practices, governance
arrangements, technological capacity, and ethical responsibility. This approach is particularly
relevant in contexts where institutions have different levels of access to technological resources
and different capacities to formulate and implement Al-related policies.

Recent scholarship has begun to examine Al and academic integrity in African higher
education, including questions of institutional readiness, ethical challenges, assessment, and
governance. For example, Rugeiyamu et al. (2026) provide a systematic review of higher
education responses to artificial intelligence and academic integrity in Africa. Other studies have
examined Al readiness, assessment challenges, ethical dilemmas, and institutional governance in
specific African contexts (Guadu et al., 2025; Muringa, 2025; Naphiyo et al., 2026; Ncube et al.,
2025; Sangwa et al., 2026). However, the literature remains dispersed across different aspects of
the problem. A thematic synthesis is therefore needed to bring together emerging forms of Al-
related academic misconduct, assessment vulnerabilities, institutional governance, and digital
inequality, and to consider how these dimensions interact within African higher education
contexts.
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Accordingly, this study conducts a thematic review of the existing literature on Al and
academic integrity in African higher education. It focuses on four interconnected dimensions:
emerging forms of Al-related academic misconduct, vulnerabilities in assessment practices,
institutional governance responses, and the role of digital inequality in shaping institutional
capacity to manage Al By bringing these dimensions together, the study seeks to provide a more
integrated understanding of the academic integrity challenges associated with generative Al and
to identify implications for context-sensitive institutional responses. The study ultimately argues
for an approach to Al governance that combines clearer institutional policies, assessment
redesign, Al literacy, staff development, and equitable digital capacity-building, rather than
relying primarily on detecting and preventing student misconduct.

METHOD

This study adopted a thematic literature review informed by the PRISMA 2020 reporting
framework (Page et al, 2021). PRISMA made the search, screening, and selection process
transparent; however, this study is not a formal systematic review. Searches were conducted in
Scopus, Google Scholar, ScienceDirect, and SpringerLink for literature published between 2021
and 2026. The search combined terms related to artificial intelligence and generative Al with
terms related to academic integrity, misconduct, plagiarism, assessment, governance, and
African higher education. The search syntax was adapted to each database’s requirements and
repeated between March and September 2026.

The core search string combined the following conceptual groups: (“artificial
intelligence” OR “generative AI” OR ChatGPT OR “large language model” OR “Al-assisted”)
AND (“academic integrity” OR “academic misconduct” OR plagiarism OR “academic
dishonesty” OR assessment OR “research integrity”’) AND (Africa OR African OR Nigeria OR
“South Africa” OR Ghana OR Kenya OR “sub-Saharan Africa”). The search strategy aimed to
capture literature that explicitly linked Al to integrity or assessment issues in African higher
education, while the screening process removed studies that did not substantively address the
review questions.

The initial search yielded 209 records. After removing 93 duplicates, 116 records
remained for title and abstract screening. We excluded 67 records because they did not meet the
relevance criteria, leaving 49 publications for full thematic synthesis. Figure 1 summarises the
selection process. Because the available literature is unevenly distributed across African
countries and institutional contexts, the synthesis focuses on patterns in the reviewed literature
rather than claiming continent-wide empirical representativeness.

Screening involved title and abstract assessment followed by full-text examination.
Publications were considered relevant when they addressed at least one of the following: Al or
generative Al in higher education; academic integrity or misconduct; assessment practices;
institutional governance or regulation; or digital inequality affecting Al adoption. We included
studies published between 2021 and 2026 that addressed Al-related technologies, focused on
higher education or tertiary learning, and provided substantive discussion or evidence relevant
to the review questions. We excluded publications that focused exclusively on non-tertiary
education, were unrelated to Al and academic integrity, or lacked sufficient relevance to the
African higher education context. Given the literature’s heterogeneity, the review did not
attempt to combine findings statistically.
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The Systematic Review Journey: PRISMA Study Selection Flow
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Figure 1. PRISMA-Informed Flow Diagram of Study Selection
Source: Authors’ construction based on the publications’ search and screening processes (2020)

Data were extracted using a structured matrix covering author, year, country or region,
study purpose, research design, educational context, Al application, integrity concern,
institutional response, and principal findings. The literature was then analysed thematically using
the general procedures associated with Braun and Clarke (2000) familiarisation with the corpus,
initial coding, identification of candidate themes, review and refinement of themes, and synthesis
of the final thematic structure. Coding combined inductive attention to recurring findings with
deductive attention to the ethical principles of transparency, accountability, fairness,
responsibility, and human oversight. This hybrid approach kept the review grounded in the
literature while examining how the findings relate to broader questions of digital ethics and Al
governance.

RESULT AND DISCUSSION

Result

The literature search identified 209 records from Scopus, Google Scholar, ScienceDirect,
and SpringerLink. After removing 93 duplicate records, 116 publications remained for title and
abstract screening. We then excluded 67 publications after screening and full-text assessment
because they did not meet the inclusion criteria or were not sufficiently relevant to Al, academic
integrity, assessment, governance, or African higher education. The final synthesis therefore
included 49 publications from 2021 to 2026. Figure 1 presents the selection process in a PRISMA-
informed flow diagram.

The 49 publications addressed different aspects of artificial intelligence and academic
integrity in African higher education. The literature was geographically uneven, with substantial
attention given to contexts such as South Africa, Nigeria, Tanzania, and Ethiopia, while evidence
from other African countries was more limited. The reviewed publications also varied in their
research designs, ranging from conceptual and qualitative studies to reviews and institutional
analyses. Despite this diversity, the thematic synthesis identified four closely related patterns:
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emerging forms of Al-related academic misconduct, vulnerabilities in assessment practices,

institutional governance challenges, and digital inequality.

Table 1. Thematic Synthesis of Al-Related Academic Integrity Challenges in African Higher

Education

Main Findings from the

Theme Revi . Key Issues Identified Institutional Implications
eviewed Literature

Al-related Generative Al is Al-assisted plagiarism, Institutions need clearer

academic associated with emerging Al-generated writing, definitions of acceptable

misconduct forms of academic outsourced writing, and unacceptable Al use
misconduct and fabricated/unverifiable and transparent
undisclosed Al use. references, unauthorised  disclosure requirements.

collaboration.

Assessment Conventional assessment ~ Take-home Assessment redesign

vulnerabilities  practices, particularly examinations, essays, should incorporate
unsupervised written tasks, written assignments, and  reflection, oral
are increasingly vulnerable  limited visibility of explanation, supetvised
to Al-assisted completion.  students' learning activities, and process-

processes are vulnerable.  based evidence.

Institutional Institutional responses Policy ambiguity, limited  Institutions require

governance vary in policy staff training, uneven adaptable Al policies,
development, institutional readiness, governance mechanisms,
implementation, staff and difficulties in staff development, and
preparedness, and Al implementing Al continuous policy
governance capacity. policies. review.

Digital Unequal access to Uneven access to Al, Al governance needs to

inequality connectivity, devices, limited infrastructure, account for differences

digital literacy, technical
resources, and institutional
infrastructure shapes Al
adoption and governance

capacity.

differences in digital
literacy and institutional
resources.

in institutional resources
and digital capacity
ACrOSs contexts.

The first theme concerns emerging forms of Al-related academic misconduct. Across the
reviewed literature, generative Al was associated with several forms of academic misconduct,
including Al-assisted plagiarism, undisclosed Al-generated writing, outsourced academic writing,
fabricated or unverifiable references, and unauthorised collaboration. The literature also indicated
that students may employ generative Al for essay writing, paraphrasing, coding, literature
summaries, and other academic tasks. These practices do not necessarily constitute misconduct in
every circumstance; rather, their academic integrity implications depend on institutional policies,
the purpose of Al use, and whether such use is disclosed and authorised.

The second theme concerns vulnerabilities in existing assessment practices. The synthesis
indicates that assessments relying heavily on unsupervised written assignments, take-home
examinations, essays, and similar forms of individual work are particularly exposed to Al-assisted
completion. The literature suggests that generative AI’s increasing capacity to produce coherent
academic responses creates difficulties for assessment approaches that primarily evaluate the final
written product rather than the student’s learning process. Several publications therefore call for
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reconsidering assessment practices and incorporating approaches that provide stronger evidence
of students’ reasoning, reflection, engagement, and individual understanding.

The third theme concerns institutional governance. The reviewed literature indicates
considerable variation in how institutions develop and implement Al use policies. Some
institutions have begun to formulate guidelines addressing acceptable Al use, academic integrity,
assessment, and responsible technology adoption. At the same time, other contexts still face
uncertainty about how to regulate generative Al. The synthesis also identifies institutional capacity
as an important factor, particularly staff preparedness, Al literacy, policy implementation, and the
ability to redesign assessment practices.

The fourth theme concerns digital inequality. The reviewed publications indicate that
differences in internet connectivity, digital devices, technical resources, digital literacy, and
institutional infrastructure shape access to Al technologies. These differences affect not only
students’ ability to use Al but also academic staff and institutional capacity to respond to its
emergence. Institutions with limited technological infrastructure and staff development
opportunities may face greater difficulties in establishing effective Al governance, providing
appropriate training, and implementing technologically supported assessment practices.

Taken together, the four themes indicate that Al-related academic integrity challenges are
interconnected rather than isolated. The literature shows relationships among the increasing
availability of generative Al, the vulnerability of conventional assessment practices, differences in
institutional governance capacity, and unequal digital conditions. Figure 2 presents the resulting
synthesis conceptually. The model should be understood as a conceptual synthesis of patterns
identified in the reviewed literature, not as a tested causal model.

‘Ethical Al Governance in Resource-Constrained Ecosystems’

REQUIREMENT FOR EQUITY
THE Al DISRUPTION SYSTEMIC GAPS & Context-Sensitive
Al Governance
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Figure 2. Conceptual Model for Ethical Al Governance in Resource-Constrained Ecosystems

Discussion

The findings indicate that generative Al has expanded the scope of academic integtity
challenges in higher education. This finding aligns with earlier research showing that large
language models can generate academic text, assist with problem-solving, and support a range
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of educational activities while also creating new opportunities for academic misconduct
(Dwivedi et al., 2023; Eke, 2023; Kasneci et al., 2023; Perkins, 2023). For example, researchers
have highlighted concerns about using generative Al in academic writing, including questions
of authorship, originality, fabricated references, and the reliability of Al-generated information.
This review extends the discussion by showing that these concerns are not limited to individual
student behaviour but are closely connected to assessment practices and institutional responses
in African higher education.

The finding on assessment vulnerability also aligns with recent scholarship on
assessment in Al-mediated learning environments. Ncube et al. (2025) argues that conventional
assessment arrangements face increasing challenges as generative Al becomes more capable of
producing written academic responses. Similarly, the literature reviewed in this study suggests
that assessment systems based predominantly on unsupervised written work may provide
limited evidence of students’ independent reasoning when Al assistance is readily available. This
does not mean that written assignments are inherently inappropriate in the age of Al Rather,
the findings suggest that institutions need to reconsider how they design written assignments
and how they make learning processes more visible through reflection, oral explanation,
supervised activities, or other complementary forms of assessment.

The governance findings reinforce the importance of institutional rather than exclusively
individual responses.  UNESCO (UNESCO, n.d.-b, n.d.-c) emphasises transparency,
accountability, fairness, and human responsibility as key principles for Al governance. These
principles are particularly relevant to higher education because institutional policies need to
distinguish between legitimate educational uses of Al and practices that undermine academic
integrity. The findings of this review are also consistent with studies examining Al governance
and institutional readiness in African higher education, which identify policy uncertainty, limited
institutional capacity, and uneven preparedness as continuing challenges (Muringa, 2025;
Sangwa et al,, 2026). This implies that academic integrity policies need implementation
mechanisms, staff development, student guidance, and regular revision as Al technologies
evolve.

Digital inequality adds an important dimension to existing discussions of Al governance.
Much of the broader debate about generative Al in education focuses on whether students have
access to Al tools. The reviewed literature suggests that the issue is broader: institutions
themselves differ in their capacity to respond to Al Differences in connectivity, digital
infrastructure, technical expertise, and staff development can affect whether an institution can
implement Al policies, redesign assessments, and provide meaningful Al literacy. This finding
corresponds with broader discussions of Al readiness in Sub-Saharan African higher education,
which emphasise differences in institutional preparedness and digital capacity (Naphiyo et al.,
2026). Consequently, a governance model developed for a highly resourced university cannot
necessarily be transferred directly to institutions operating under substantially different
technological conditions.

The findings also contribute to the emerging African literature on academic integrity and
Al by bringing together issues that are often examined separately. Guadu et al. (2025) for
example, some studies focus on academic integrity challenges and strategies in African higher
education, while others address Al readiness, institutional governance, assessment, or ethical
adoption more specifically. Rugeiyamu et al. (2026) similarly systematically examine higher
education responses to Al and academic integrity in Africa. The present synthesis complements
these studies by organising the literature around four interconnected dimensions, misconduct,
assessment, governance, and digital inequality, and by interpreting their relationship through
principles of digital ethics.
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From a digital ethics perspective, the findings suggest that responsible Al adoption
requires more than technological regulation or misconduct detection. Transparency relates to
disclosing Al use; accountability concerns the responsibilities of students, lecturers, and
institutions; fairness requires attention to unequal access and institutional capacity; and human
oversight remains important when Al is incorporated into academic processes. These principles
are consistent with the ethical approaches discussed by Floridi & Cowls (2019), UNESCO, (n.d.-
¢, n.d.-c) and other scholarship on responsible Al In this sense, digital ethics provides an
analytical lens for connecting academic integrity with broader questions of institutional
responsibility and technological governance.

At the same time, the findings should not be interpreted as evidence that all African
higher education institutions experience Al-related challenges in the same way. The geographic
distribution of the reviewed literature is uneven, and the institutional contexts represented in
the literature differ in terms of resources, policy environments, digital infrastructure, and levels
of Al adoption. The findings therefore support a context-sensitive, rather than uniform, model
of Al governance. This matters because policies that rely heavily on technological detection
mechanisms may be hard to implement in institutions with limited infrastructure. In contrast,
policies designed without considering local educational practices may have limited practical
relevance.

The synthesis consequently points toward a combination of institutional and
pedagogical responses. Clear policies are necessary to define acceptable and unacceptable Al
use, but policies alone are unlikely to resolve the challenges identified in the literature.
Assessment redesign can reduce excessive dependence on unsupervised written assignments,
while Al literacy can help students and academic staff understand both the possibilities and
limitations of generative Al Staff development is similarly important because lecturers require
the capacity to interpret institutional policies, redesign assessments, and engage students in
responsible Al use. Finally, implementing Al governance equitably across different higher
education contexts requires investment in digital infrastructure and institutional capacity.

Overall, the discussion suggests approaching Al-related academic integrity as an
interconnected institutional challenge rather than solely a problem of student misconduct. The
significance of the findings lies in the interaction between technological change, assessment
practices, institutional governance, and digital inequality. This interpretation does not establish
a causal relationship among these dimensions; rather, it provides a conceptual explanation of
the patterns identified across the 49 publications reviewed in this study. The resulting
perspective supports a more comprehensive approach to Al governance in African higher
education, combining academic integrity, assessment reform, ethical principles, institutional
capacity, and attention to unequal digital conditions.

CONCLUSION

This review indicates that the rapid integration of generative Al is placing substantial
pressure on established academic-integrity and assessment arrangements across the African
higher education contexts represented in the literature. The evidence points to emerging forms
of Al-related misconduct, including Al-assisted plagiarism, fabricated references, outsourced
academic work, and undisclosed use. Assessment practices, institutional governance, staff and
student Al literacy, and uneven digital capacity shape these risks. The review therefore frames
Al-related academic integrity as an interconnected institutional challenge rather than solely an
issue of individual student behaviour.

The study’s conceptual contribution is an integrated model linking Al adoption,
misconduct risks, assessment vulnerabilities, governance capacity, and digital inequality. The
model is not presented as a tested causal theory; rather, it provides a framework for organising
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relationships that recur across the reviewed literature. Its value lies in showing why context
matters: the implications of generative Al depend not only on the technology itself but also on
the assessment and governance conditions in which it is used. For universities and policymakers,
the findings support a shift from detection-centred responses toward broader, context-sensitive
governance. Institutions should develop clear policies, transparent expectations, assessment
redesign, Al literacy, staff development, and equitable digital capacity as complementary
measures. Such an approach can help institutions distinguish legitimate Al-supported learning
from misconduct while reducing the risk that academic-integrity policies disproportionately
affect students or institutions with fewer digital resources.

The review has several limitations. It relies on secondary literature published between
2021 and 2026, and the available evidence is unevenly distributed across African countries and
institutional contexts. Database selection and reliance on Google Scholar may also affect the
search’s completeness and reproducibility. The literature includes heterogeneous study designs
and does not provide a basis for statistically estimating the prevalence or causal effects of Al-
related misconduct. In addition, the rapid development of generative Al means that some
findings may become outdated as technologies, policies, and institutional practices change.
Future research should therefore combine comparative and longitudinal empirical studies with
review-based synthesis to examine how Al governance develops across different African higher
education systems.

BIBLIOGRAPHY

Adelakun, I. S., Adelakun, M. A., Salaam, S. L., Oni, S. O., & Aruleba, B. R. (2020). Navigating
the Challenges of Artificial Intelligence Adoption in Nigerian University Management.
Ednvis: Jurnal Manajemen Pendidikan Islam, 11(1), 100-115.
https://doi.org/10.47453 /eduvis.v11i1.4572

Adelakun, I. S., Adeyemi, O. V., Anisulowo, B. O., Awonegan, F. L., & Bankole, V. M. (2023).
E-learning and Nigerian University Education: Realities and Ways to the Fore. Merit
Research Journals, 11(7), 94-99. https://doi.org/10.5281/ZENODO.8301804

An, Q., Yang, J., Xu, X., Zhang, Y., & Zhang, H. (2024). Decoding Al Ethics from Users’ lens
in education: A systematic review. Heliyon, 10(20).
https://doi.org/10.1016/j.heliyon.2024.e39357

Ashok, M., Madan, R., Joha, A., & Sivarajah, U. (2022). Ethical Framework for Artificial
Intelligence and Digital Technologies. International Journal of Information Management, 62,
102433. https://doi.org/10.1016/j.ijinfomgt.2021.102433

Balogun, B. N., Adelakun, I. S., Olajide, I. O., & Osundare, 1. O. (2025). The Use of Artificial
Intelligence (AI) in the Management of Universities in Nigeria. FUOYE
INTERNATIONAL JOURNAL OF EDUCATION, 8(1), 19-35.

Bozkurt, A. (2023). Generative Artificial Intelligence (AI) Powered Conversational Educational
Agents: The Inevitable Paradigm Shift. Asian Journal of Distance Education, 18(1), 198-204.
https://doi.org/10.5281/zenodo.7716416

Braun, V., & Clarke, V. (2006). Using Thematic Analysis in Psychology. Qualitative Research in
Psychology, 3(2), 77-101. https://doi.org/10.1191/1478088706qp0630a

221 Chalim Journal of Teaching and 1earning, V'olume 6, Issue 2, 2026, pp. 212-224



Abrtificial Intelligence and Academic Integrity in African Higher Education: A Thematic Review of Emerging Misconduct, Assessment
Vulnerabilities, and Institutional Responses

Britchenko, I. (2015). Ethical Al in Education: Principles, Governance, and Responsible
Implementation.  Pedagogy —and — Education ~ Management — Review, (4(22)), 17-30.
https://doi.org/10.36690/2733-2039-2025-4-17-30

Cabrera, C., & Neville, R. (2025). Widely Used but Barely Trusted: Understanding Student
Perceptions on the Use of Generative Al in Higher Education. Perspectives: Policy and
Practice in Higher Education, (0), 1-14. https:/ /doi.org/10.1080/13603108.2025.2595453

Chan, C. K. Y., & Hu, W. (2023). Students’ Voices on Generative Al: Perceptions, Benefits, and
Challenges in Higher Education. International Journal of Educational Technology in Higher
Eduncation, 20(1), 43. https:/ /doi.org/10.1186/s41239-023-00411-8

Cotton, D. R. E., Cotton, P. A., & Shipway, J. R. (2024). Chatting and Cheating: Ensuring
Academic Integrity in the Era of ChatGPT. Innovations in Education and Teaching
International, 61(2), 228-239. https://doi.org/10.1080/14703297.2023.2190148

Crompton, H., & Burke, D. (2023). Artificial Intelligence in Higher Education: The State of the
Field. International Journal of Educational Technology in Higher Education, 20(1), 1-22.
https://doi.org/10.1186/s41239-023-00392-8

Day, T. (2023). A Preliminary Investigation of Fake Peer-Reviewed Citations and References
Generated by  ChatGPT.  The  Professional — Geographer,  75(6), 1024-1027.
https://doi.org/10.1080/00330124.2023.2190373

Dwivedi, Y. K., Kshetri, N., Hughes, L., Slade, E. L., Jeyaraj, A., Kar, A. K., Baabdullah, A. M.,
Koohang, A., Raghavan, V., Ahuja, M., Albanna, H., Albashrawi, M. A., Al-Busaidi, A.
S., Balakrishnan, J., Barlette, Y., Basu, S., Bose, 1., Brooks, L., Buhalis, D., ... Wright, R.
(2023). Opinion Paper: “So what if ChatGPT wrote it?” Multidisciplinary Perspectives on
Opportunities, Challenges and Implications of Generative Conversational Al for
Research, Practice and Policy International Jonrnal of Information Management, 71, 102642.
https://doi.org/10.1016/j.jjinfomgt.2023.102642

Eke, D. O. (2023). ChatGPT and the Rise of Generative Al: Threat to Academic Integrity?
Journal of Responsible Technology, 13, 100060. https://doi.org/10.1016/}.jrt.2023.100060

Elizabeth Oluwakemi Ayandibu. (2024). Artificial Intelligence and Ethical Implications in South
African Higher Education: A Policy Framework Perspective. International Journal of

Innovative Technologies n Social Science, (4(44)).
https://doi.org/10.31435/ijitss.4(44).2024.3096

Feussi, P. (2026). A Framework for Addressing Academic Integrity Challenges in the Era of
Artificial Intelligence in South African Universities. Infernational Journal of Research and
Innovation n Social Science, 10(6), 14566-14574.
https://doi.org/10.47772/1JRISS.2026.100601029

Floridi, L., & Cowls, J. (2019). A Unified Framework of Five Principles for Al in Society. Harvard
Data Science Review, 1(1), 1-14. https://doi.org/10.1162/99608f92.8cd550d1

Giannakos, M., Azevedo, R., Brusilovsky, P., Cukurova, M., Dimitriadis, Y., Hernandez-Leo,
D., Jarvela, S., Mavrikis, M., & Rienties, B. (2025). The Promise and Challenges of
Generative Al in Education. Bebavionr & Information Technology, 44(11), 2518-2544.
https://doi.org/10.1080/0144929X.2024.2394886

Chalim Journal of Teaching and Learning, Volume 6, Issue 2, 2026, pp. 212-224 222



Dyanuoluwa Samnel Adelakun*1, Olufemi Adewale Adedokun*2, Sariat Iyabo Salaan*3, and Togunloju Taiwo*4

Guadu, A., Dibekulu, D., & Menberu, A. W. (2025). Academic Integrity in the Age of Al:
Challenges and Strategies for African Higher Education. Discover Education, 5(1), 1-23.
https://doi.org/10.1007/s44217-025-01031-2

Guenduez, A. A., Walker, N., & Demircioglu, M. A. (2025). Digital Ethics: Global Trends and
Divergent Paths. Government Information Qunarterly, 42(3), 1-20.
https://doi.org/10.1016/].iq.2025.102050

Holmes, W., Persson, J., Chounta, I.-A., Wasson, B., & Dimitrova, V. (2022). Artificial Intelligence
and Education: A Critical VView Through the Lens of Human Rights, Democracy and the Rule of Law.
Council of Europe. https://rm.coe.int/artificial-intelligence-and-education-a-critical-
view-through-the-1/1680a886bd

Kasneci, E., Sessler, K., Kiichemann, S., Bannert, M., Dementieva, D., Fischer, F., Gasser, U.,
Groh, G., Gunnemann, S., Hillermeier, E., Krusche, S., Kutyniok, G., Michaeli, T.,
Nerdel, C., Pfeffer, J., Poquet, O., Sailer, M., Schmidt, A., Seidel, T., ... Kasneci, G.
(2023). ChatGPT for good? On Opportunities and Challenges of Large Language Models
for Education. Learning and Individual Differences, 103, 102274.
https://doi.org/10.1016/].lindif.2023.102274

Lakhno, M. (2026). Artificial Intelligence Adoption in Higher Education Institutions of Low-
Income Countties. Discover Education, 5(1), 1-26. https://doi.org/10.1007 /s44217-026-
01694-5

Latorre, L., Rego, E., & de Leo, L. (2025). Tech Report: Digital Ethics. Inter-American
Development Bank.
https://publications.iadb.org/publications/english/document/Tech-Report-Digital-
Ethics.pdf?__cf_chl_tk=01i1WSMVXsnfEooRJEIndFb49yXR.uObZNrc61zFkckQ-
1790173052-1.0.1.1-XvnQaCVgKu5Zbm2lrQb50hhufN6EQzel2y WFAIVY 6QQ

Lo, C. K. (2023). What Is the Impact of ChatGPT on Education? A Rapid Review of the
Literature. Education Sciences, 13(4), 1-15. https://doi.org/10.3390/educscil 3040410

Maimela, C., & Mbonde, P. (2025). Artificial intelligence in South African universities:

Curriculum transformation and decolonisation—aid or obstacle? Frontiers in Sociology, 10.
https://doi.org/10.3389/fs0c.2025.1543471

Mbandlwa, Z., Ndlovu, J., & Mpofu, L. (2026). Generative Artificial Intelligence and the Crisis
of Research Integrity: Implications for Knowledge Production in Higher Education.
Journal — of  Public  Adpinistration  and — Development — Alternatives, 11(sil), 106-129.
https://doi.org/10.55190/JPADA.2026.466

Mhlanga, D. (2023). Open Al in Education: The Responsible and Ethical Use of ChatGPT
Towards Lifelong Learning. In D. Mhlanga (Ed.), FinlTech and Artificial Intelligence for
Sustainable Development: The Role of Smart Technologies in Achieving Development Goals (pp. 387—
409). Springer Nature Switzetland. https://doi.org/10.1007/978-3-031-37776-1_17

Mogoale, P. D., Pretorius, A., Mogase, R. C., & Segooa, M. A. (2025a). Ethical Considerations
in Artificial Intelligence-Driven Environments for Higher Education. South African Jonrnal
of Information Management, 27(1), Article 1.
https://doi.org/https:/ /doi.org/10.4102/sajim.v27i1.2007

223 Chalim Journal of Teaching and Learning, Volume 6, Issue 2, 2026, pp. 212-224



Abrtificial Intelligence and Academic Integrity in African Higher Education: A Thematic Review of Emerging Misconduct, Assessment
Vulnerabilities, and Institutional Responses

Mogoale, P. D., Pretorius, A., Mogase, R. C., & Segooa, M. A. (2025b). Integrating Artificial
Intelligence within South African Higher Learning Institutions. South African Journal of
Information Management, 27(1), Article 1. https://doi.org/10.4102/sajim.v27i1.1939

Muringa, T. P. (2025). Exploring Ethical Dilemmas and Institutional Challenges in AI Adoption:
A Study of South African Universities. Frontiers in  Education, 10, 1-13.
https://doi.org/10.3389/feduc.2025.1628019

Naphiyo, J. M., Kamwana, B., Thebulo, C. D., Zheng, S., & Nyengere, J. (2026). From
Awareness to Readiness: A Systematic Review of Al Readiness in Sub-Saharan African
Higher Education and Its Implications for Entrepreneurship. Cogent Education, 13(1), 1—
16. https://doi.org/10.1080/2331186X.2026.2674402

Ncube, P. D. N., Dzvapatsva, G. P., Matobobo, C., & Ranga, M. M. (2025). Redefining Student
Assessment in Al-Infused Learning Environments: A Systematic Review of Challenges
and Strategies for Academic Integrity (Pt. 68). Al and Ethies, 6(1), 1-14.
https://doi.org/10.1007/s43681-025-00871-w

Ohemeng-Boamah, A. (n.d.). As Al Races Abead, Africa’s Governance Must Catch Up. Modern
Ghana. Retrieved September 24, 2020, from
https:/ /www.modernghana.com/news/ 1526602/ as-ai-races-ahead-afticas-governance-
must-catch.html

Olohunfunmi, I. A., Sabri, K., Khairuddin, A. Z., & Bamiro, N. B. (2026). Al Tools in Higher
Education Gains and Challenges Across Global South and Global North (Pt. 647).
Discover Edncation, 5(1), 1-23. https://doi.org/10.1007/s44217-026-01606-7

Page, M. J., McKenzie, J. E., Bossuyt, P. M., Boutron, 1., Hoffmann, T. C.;, Mulrow, C. D.,
Shamseer, L., Tetzlaff, J. M., Akl, E. A., Brennan, S. E., Chou, R., Glanville, J., Grimshaw,
J. M., Hrébjartsson, A., Lalu, M. M., Li, T., Loder, E. W., Mayo-Wilson, E., McDonald,
S., ... Moher, D. (2021). The PRISMA 2020 Statement: An Updated Guideline for
Reporting Systematic Reviews. BM], 372, n71. https://doi.org/10.1136/bmj.n71

Pang, G., & Szliter, M. (2026). Governing Al in Operations: Ethical Risks, Accountability
Mechanisms, and Responsible Digital Operations (Pt. 338). Al and Ethics, 6(4), 1-32.
https://doi.org/10.1007 /s43681-026-01191-3

Perkins, M. (2023). Academic Integrity considerations of Al Large Language Models in the post-
pandemic era: ChatGPT and beyond. Journal of University Teaching and 1earning Practice,
20(2), e635—0635. https://doi.org/10.53761/1.20.02.07

Rugeiyamu, R., Sulley, B., & Kumburu, B. (2026). Higher Education Response to Artificial
Intelligence on Academic Integrity in Africa: A Systematic Review. Innovation and
Education, 7(2), 139-160. https://doi.org/10.1163/25248502-bja00013

Samuel, A. L., & Olubunmi, A. V. (20206). Artificial Intelligence (AI) and the Implementation of
University Policy Objectives in Nigeria. Kogi Journal of Education and Pedagogy, 5(1), 191—
199.

Sangwa, S., Ngobi, D., Ekosse, E., & Mutabazi, P. (2026). Al governance in African higher

education: Status, challenges, and a future-proof policy framework. Artificial Intelligence and
Education, 1(1), 2054-2054. https://doi.org/10.62617 /aie2054

Chalim Journal of Teaching and Learning, Volume 6, Issue 2, 2026, pp. 212-224 224



Dyanuoluwa Samnel Adelakun*1, Olufemi Adewale Adedokun*2, Sariat Iyabo Salaan*3, and Togunloju Taiwo*4

Segooa, M. A., & Motjolopane, 1. (2026). Generative Artificial Intelligence in South Africa’s
Higher Education: Assessing Readiness and Responsible Adoption. In F. S. Modiba (Ed.),
Abrtificial Intelligence in Digital Society (1st ed., Vol. 1, pp. 174-187). KRPOCH Publishing.
https://doi.org/10.26697/9786177089192.2026

TIili, A., Shehata, B., Adarkwah, M. A., Bozkurt, A., Hickey, D. T., Huang, R., & Agyemang, B.
(2023). What if the Devil is My Guardian Angel: ChatGPT as a Case Study of Using
Chatbots in  Education (Pt. 15). Swart ILearning Environments, 10(1), 1-24.
https://doi.org/10.1186/s40561-023-00237-x

UNESCO. (n.d.-a). Digitalization and the Use of Artificial Intelligence in Higher Education in Africa: An
Exploratory Study—UNESCO Digital Library. Retrieved September 24, 2026, from
https:/ /unesdoc.unesco.org/ark: /48223 /pf0000397345

UNESCO. (n.d.-b). Ethics of Artificial Intelligence—Al | UNESCO. Retrieved September 24, 2020,
from https://www.unesco.org/en/artificial-intelligence /recommendation-ethics

UNESCO. (n.d.-c). Guidance for Generative Al in Education and Research—UNESCO Digital Library.
Retrieved September 24, 2026, from
https:/ /unesdoc.unesco.org/ark: /48223 /pf0000386693

UNESCO. (n.d.-d). Recommendation on the Ethics of Artificial Intelligence—UNESCO Digital Library.
Retrieved September 24, 2026, from
https:/ /unesdoc.unesco.org/ark: /48223 /pf0000381137

WHO. (n.d.). Ethics and Governance of Artificial Intelligence for Health. Retrieved September 24, 2026,
from https://www.who.int/publications/i/item /9789240029200

Woldegiorgis, E. T. (2026). Artificial Intelligence and the Future of African Higher Education:
Promise, Peril, and the Pursuit of Epistemic Justice. African Journal of Teacher Education,
15(1), 54-76. (Not sure what this is). https://doi.org/10.21083/ajote.v15i1.8854

Zhai, C., Wibowo, S., & Li, L. D. (2024). The Effects of Over-Reliance on Al Dialogue Systems
on Students’ Cognitive Abilities: A Systematic Review (Pt. 28). Swart Learning
Environments, 11(1), 1-37. https://doi.org/10.1186/s40561-024-00316-7

225 Chalim Journal of Teaching and Learning, Volume 6, Issue 2, 2026, pp. 212-224



